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I. A. District Overview Abstract  

 

Theory of Action:  Kernan Elementary School has been identified as the only priority school 

within the Utica City School District (UCSD).   Because of this current status, it is vital that the 

school district develop a clear vision, provide appropriate support for students and staff, and hold 

all stakeholders accountable for turning around this low performing school. 

 

Since 2010—2011 there has been a drastic decline in student achievement as measured by New 

York State assessments. Proficiency levels in ELA have dropped from 28% in 2011 to 6% in 

2015.  Proficiency levels in Math have dropped from 36% in 2011 to 14% in 2015.  Kernan 

student performance shows the lowest proficiency level of all the UCSD’s ten elementary 

schools.  Kernan has also shown a dramatic increase in Office Discipline Referrals.  Figures 

show 313 referrals in 2012—13, 544 referrals in 2013—14, 791 referrals for 2014—15, and 803 

referrals in 2015—16.  Finally, Kernan’s Teacher Turnover Rate (including core, ESOL, Special 

Education, and reading) is 83% this year which leaves many inexperienced teachers educating its 

high-needs student population.  These factors have created a highly fragmented culture among 

staff, students, parents, and community organizations.  

 

The district has chosen the transformation plan to address its problems and raise its status.  Three 

key goals have been identified in order to promote academic achievement as part of Kernan’s 

transformation plan. The first goal is to implement a rigorous student-centered curriculum and 

effective instructional strategies to improve students’ comprehension and performance in all 

subjects, especially ELA and mathematics.  The second goal is to employ an approach to using 

data to drive instruction that is comprehensive, timely, cyclical, and student-centered.  The third 

goal is to develop a positive school environment which ensures necessary supports for students 

to be ready to learn.  All goals are in line with the UCSD’s vision that all students are provided 

with a sound education to prepare for college and career readiness.  

 

District Approach:  Our priority is to focus on capacity building for both district and school 

staff to lead and support school transformation so that Kernan’s Principal can become 

autonomous in order to lead Kernan students to success.  We will do this with support provided 

from New York State Education Department through the Systemic Supports Grant, School 

Improvement Grant (SIG) funding, and by using the Diagnostic Tool for School and District 

Effectiveness (DTSDE), the PLC School Performance Scan (October 2015), and the Learning 

Environment Teacher Survey (June, 2016). Another key area of support is the continued 

implementation of the Common Core State Standards.  UCSD has implemented the Common 

Core Domains for K—2, ELA Modules for 3—8, and Units of Story for K—8 Math. All contain 

the supplemental units for mathematics and ELA, as well as resources that focus on instructional 

shifts in English Language Arts and Math. In addition the district has purchased the Common 

Core aligned Wonders reading series for K—5.  This will support teachers in developing new 

units and curriculum maps aligned with the Common Core Standards.  We will continue the 

support training for our Ambassador Teachers, who were trained in Albany, so that they can 

serve as resources for the other teachers in their schools.  Lastly, UCSD will also provide support 

in the development and implementation of Student Learning Objectives (SLO) and associated 

formative assessments that are aligned to the Common Core Standards.   



During the STLE Grant years, a large group of Highly-Effective and Effective teachers were 

identified and received intense professional development to build leadership capacity.  Their 

training included: research-based best practices, an overview of the CCLS K—12, CC Shifts in 

ELA and Mathematics, Differentiated Instruction, Response to Intervention, Data Analysis, 

Teaching with Poverty in Mind, APPR, SLO, Total Participation Techniques, and Close Reads.  

These master teachers have continued to act as mentors and turnkey trainers to provide support 

for ineffective and developing teachers. As part of the 2013 SIG grant given to Dr. Martin Luther 

King, Jr. School, all King teachers and Instructional Coaches were trained in many areas through 

job-embedded professional development. Using the model of STLE teacher leaders as mentors, 

King’s Instructional Coaches and AIR support coaches will support Kernan in their turnaround 

efforts. 

 

Evidence of Readiness:  UCSD is well positioned to provide support to its lowest performing 

school.  Because of our previous success in transforming Dr. Martin Luther King, Jr. Elementary 

School by partnering with American Institutes of Research (AIR), we have contacted AIR to be a 

lead partner in this transformation effort for Kernan. The district’s team has already spent time 

examining its own practices to promote school transformation.  School and district leaders have 

been trained in identifying strengths and weaknesses in their own leadership competencies.  They 

received practices and protocols for using appropriate data collection tools to gather relevant data 

to identify struggling students, inform instruction, and guide learning.  School leadership teams 

were established and received professional development on making connections between 

implementation and outcomes by monitoring progress at mid-year and at the end-of-year.  This 

allowed for meaningful reflection and discussion and allowed teams to assess progress and 

realign their goals.  As part of the District’s Improvement Plan for 2015—16, King’s coaches 

met quarterly with Kernan’s Data Coach to exchange successful strategies for conducting grade-

level, vertical, and data analysis meetings. This relationship will continue so that the new Kernan 

Instructional Coaches will join this collaboration.     

 

UCSD is in a position to hire a new Principal who must possess the unique competencies 

required for school transformation, such as those identified by Public Impact’s Turnaround 

Leaders:  Competencies for Success.  The new Principal will lead the way to improve student 

achievement by implementing practices that improve instruction, will provide data systems that 

are timely and focus on driving instruction, and will promote a positive school environment in 

which teacher turnover rate and office discipline referrals decline.  The new Principal will help to 

create a cooperative, collaborative, and dedicated transformation team.  The transformation plan 

outlined in this application will provide high quality, ongoing, job-embedded professional 

development, rigorous instructional practices and curricula, and common core aligned frequent 

formative assessments, a data driven culture, and increased family and community engagement. 

 
 



I. B.  Operational Autonomies 

The Utica City School District will give Kernan a number of operational autonomies in order to 

improve student performance:  staffing; school-based budgeting; use of time during school, after 

school, and during the summer; and program selection.   Kernan’s Principal will have autonomy 

over the school’s Title I allocation which will be monitored, but not controlled, by district 

internal guidelines. A Board of Education For Action presentation of the proposed SIG will 

provide Kernan with the appropriate autonomy, operating flexibility, resources, and support it 

needs in order to successfully improve student performance. The Superintendent of the UCSD 

has signed Attachment A as evidence of supporting agreements and understandings with labor 

organizations to remove obstacles that might prevent a successful turnaround. 

 

1.  Staffing:  To prepare for the implementation of this transformation plan, Kernan’s existing 

Principal will be replaced by July 30, 2016 so that the new Principal will be in place before the 

opening of school in September.  During the new Principal selection process, the district will 

utilize both the Public Impact’s “School Turnaround Leaders: Competencies for Success” and 

the “Checklist for Determining Priority School Leader Qualifications” as screening tools. Open 

staff positions posted for Kernan will have specific and unique requirements above and beyond 

those for other staff positions posted in the district. The Learning Environment Survey Needs 

Assessment indicates that as of June 2016, 36% of Kernan teachers had been in that building one 

year or less. The turnover rate (including core, ESOL, Special Education, and reading) for 

2016—17 is 83%.  District guidelines for hiring and transferring staff across the district will 

ensure equal sub-population access to high quality teachers.  The Principal’s autonomy will 

establish unique requirements above and beyond those for other district staff positions.  These 

will be considered through the final interview with the building Principal before hiring. The 

district has committed to additional staff for Kernan for 2016—17 with the goal of ensuring 

average class sizes under 20. 

2.  School-Based Budgeting:  The UCSD has historically used a school-based budgeting 

platform in order to provide autonomy to its school leaders so they might allocate their own 

budgets and resources to address the needs of each school’s specific population.  Using a 

collaborative process, advice and guidance to individual school’s leaders are provided by these 

district offices:  Human Resources; Curriculum and Instruction K—12; Grants, Contracts, and 

Compliance; Special Education and English Language Learners; and Testing, Data Analysis and 

Planning.    

 As a priority school, Kernan School staff will review and analyze each year’s performance data 

in order to determine and align priorities.  These priorities will be used to determine how they 

will use their school’s resources.  The Principal of Kernan School will, with staff input, have 

autonomy over supplemental instructional materials chosen, resources allocated for parental 

engagement activities, the focus of extended day programs, and the focus of professional 

development opportunities.  

3.  Use of Time During, and After School:  In the past, the UCSD elementary Principals have 

created a common, master schedule to allocate time for core content instruction, supplemental 

instruction, and extended learning time activities.  Kernan school staff and the School Leadership 

Team will examine its current instructional day, and will streamline non-instructional activities 

and movement throughout the day in order to schedule an additional ½ hour daily for ELA 

instruction, the weakest area of student competency.  This will be beyond the Intervention and 



Enrichment period, the district’s flexible grouping time for elementary buildings. This improved 

schedule, 120 minutes rather than the previous 90 minutes, will allow for a more rigorous 

instruction for all students including the ELL and SWD populations during the school day.  In 

addition, using SIG funding and supported by current district transportation policies, school 

leaders will expand afterschool and summer academic offerings and increase opportunities for 

supplemental instruction.  

4.  Program Selection:  Because instructional programming is fundamental to every school’s 

academic success, the district will retain a lead role is determining the basic core instructional 

programs that each one of its elementary buildings will follow.  However, using SIG funds, 

Kernan’s School Leadership Team will have resources to obtain additional materials for its 

Common Core Curriculum and supplemental extended day and summer program instructional 

components.  These materials will be chosen by Kernan’s Principal, staff, and SLT based on the 

needs discovered by analyzing data for Kernan’s population. 

 

5.  Educational Partner Selection: American Institutes for Research’s partnership with Dr. 

Martin Luther King, Jr. Elementary School made an impactful contribution in elevating the 

school’s status so that it has now been removed from the Priority School list.  Building on that 

proven success, the UCSD contacted AIR as soon as the SIG RFP was posted to establish its 

willingness to serve as a partner with Kernan. AIR has indicated that the same Leadership Coach 

would be available to guide Kernan’s transformation. AIR will sit side by side with Kernan’s 

School Leadership Team and will guide them through the five-year transformation process.  

They will help its new Principal and staff to constantly measure student progress so that they can 

make appropriate shifts or intensify successful instructional strategies.  They will guide staff 

through professional development designed specifically for Kernan’s teachers and student 

population.  In addition, Kernan will be able to use KING’s capacity to enhance Kernan’s 

success.  The Instructional Coaches from both schools will work together during the school day 

to examine practices and recommend strategies for job-embedded professional development. 
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I. C. District Accountability and Support 

 

A district-level management organizational chart is attached.  

 

The UCSD’s senior leadership staff will provide oversight and support for Kernan as it 

implements its SIG Transformation plan.  That staff includes:  

• Superintendent of the UCSD, Bruce Karam 

• Administrative Director of Curriculum and Instruction K—12, Lori Eccleston 

• Director of Grants, Contracts, and Compliance, Pamela Reece 

• Director of Special Education and English Language Learners, Elizabeth Paul 

• District Administrator for Testing, Data Analysis and Planning, Sandra Paddock 

• Kernan School Principal, TBA 

 

UCSD Central Office Senior Leadership staff will coordinate district support for Kernan.  These 

include: 

• Coordinate targeted professional development, oversight, and support to Kernan to ensure its 

success in meeting targets and building capacity for long term sustainability 

• Facilitate the connection and alignment of fiscal resources provided by SIG, the district’s 

general fund, and Title I funds 

• Monitor implementation of all school improvement initiatives and link resources accordingly 

• Oversee the system of data collection, analysis, and utilization to drive instruction 

 

The UCSD bases its cycle of planning, action, evaluation, and feedback to align with NYS’s 

framework and the requirements of this grant.  The UCSD will provide Kernan with 

opportunities the build its plans with this alignment in mind.  Additionally, Kernan will 

strengthen its School Leadership Team (SLT) comprised of the:  Principal, AIS facilitators, Data 

Specialist, representative primary, intermediate, ESOL, Special Education teachers, Instructional 

Coaches, and social workers. This team’s purpose is to implement an effective plan and to 

enhance the capability of Kernan’s staff to evaluate progress and provide meaningful, actionable 

feedback. 

 

During the first year of implementation, American Institutes for Research (AIR) will provide 

critical support to help Kernan’s School Leadership Team build and implement the 

transformation plan and strengthen the Principal’s and teachers’ capacities to use data to inform 

and improve instruction. AIR will work to help the district build capacity to support Kernan in 

this transformation process.  

 

The monitoring plan for district-led school reviews will be based on NYS’s Diagnostic Tool for 

School and District Effectiveness (DTSDE).  After Kernan’s plan has been finalized, a 

companion tool to monitor the quality of implementation will be developed in conjunction with 

DTSDE guidelines.  AIR will work with district staff to modify the implementation continuum 

and to create a monitoring tool to ensure that work is completed with quality and fidelity.  AIR 

will also build a process for providing monthly feedback with more comprehensive reviews 

supplied at the implementation’s midpoint and end of the first year.  AIR will partner with the 

UCSD as monitoring activities are initiated and will gradually transfer full responsibility to 

district staff as capacity builds.  It is expected that district staff will assume full responsibility for 



monitoring visits and processes by the end of the first year.  The chart below outlines 

implementation monitoring and feedback activities. 

 

Year 1 Planning (Fall 2016) 

Type of 

Activity 

Frequency

/Timing 

 

Purpose/Description 

 

Responsible Party 

School 

Improvement 

Planning 

Meetings 

August Organizational meetings to identify roles 

and responsibilities, map out timelines 

for updating and finalizing the school 

plan  

AIR, district staff, 

Principal, School 

Leadership Team, 

Instructional 

Coaches/Data 

Specialist 

School 

Leadership 

Planning 

Sessions 

August In-depth review of transformation 

leadership competencies  

Development of leadership goals for 

Year 1 implementation. 

AIR, district staff, 

Principal, School 

Leadership Team, 

Instructional 

Coaches/Data 

Specialist 

Instructional 

Coaching 

Support 

Sessions 

 

Early 

September 

AIR’s Coach will provide 2 days of 

intensive professional development for 

Instructional Coaches including 

conducting purposeful observations, 

providing focused feedback, and building 

skills to improve coaching effectiveness.   

AIR, district staff, 

Principal, Instructional 

Coaches/Data 

Specialist 

Years 1 through 5 Implementation (2016—2021) 

School site 

visits 

September

—June  

 

Visit classrooms using observation tool based 

on NYS’s and SIG’s frameworks.  A 

debriefing will follow to enable the Principal 

to request specific support and for the others to 

identify feedback. 

UCSD Central 

Office Senior 

Leadership staff 

member, AIR, 

Principal, 

Superintendent  

Coaching Monthly AIR will provide direct coaching with on site 

and virtually (emails, phone calls and 

videoconferences) 

AIR, Principal, 

school leadership 

team  

Leadership 

Meetings 

Quarterly Leadership meetings with AIR for leadership 

team with on site and virtually (emails, phone 

calls and videoconferences) 

AIR, Principal, 

school leadership 

team, 

Instructional 

Coaches and Data 

Specialist 

Instructional 

Coaches 

Collaboration 

Meetings 

Monthly Collaborative meetings to discuss and use 

actual classroom observations and debriefings 

to embed training. AIR will provide virtual 

support (emails, phone calls and 

videoconferences) 

Instructional 

Coaches and Data 

Specialists from 

both Kernan and 

King 

Mid-Year January AIR will provide a one-day, mid-year meeting AIR Coach 



Progress 

Check  

to analyze progress of coaching and plan 

course corrections for the second semester. 

Instructional 

Coaches and Data 

Specialist 

End of Year 

Check 

June End-of-year meeting to share data, assess 

progress and outline next year’s plan 

AIR, district staff, 

school leadership 

team, 

Instructional 

Coaches and Data 

Specialist 

Years 2—5 (2017--18, 2018--19, 2019--20, 2020—21) 

Yearly 

Preparation 

Meeting 

August  Data from previous year will be 

examined.   

Focus areas will be determined.  

Timelines mapped out for updating and 

finalizing the school plan. 

AIR, Principal, 

school leadership 

team, 

Instructional 

Coaches and Data 

Specialist 
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I.D.  Teacher and Leader Pipeline 
 

Recruitment Goals and Strategies:  Kernan Elementary School is a high-poverty, high-

minority school with similar demographics to the other nine elementary schools in the UCSD 

including its ELL, SWD, and economically disadvantaged populations.  The October 2015 

DTSDE report shows:  31% Title I population, 92% Attendance Rate, 86% Free Lunch, 3% 

Reduced Lunch, 16% Limited English Proficiency, 11% Students with Disabilities, 31% Black 

or African American, 23% Hispanic or Latino, 14% Asian or Native Hawaiian/Pacific Islander, 

20% White, and 12% Multi-Racial.  The current UCSD guidelines/restrictions for hiring and 

transferring staff will ensure equal sub-population access to high quality leaders and teachers 

across the district.  However, the Principal’s autonomy will establish unique requirements above 

and beyond those for other district staff positions.  These will be considered through the final 

interview with the building Principal before hiring.  

 

Processes for Altering Hiring Procedures and Budget Timelines:  The UCSD’s current 

procedures for staffing will allow any UCSD staff the opportunity to transfer to Kernan in June 

of each year.  As a result of Kernan’s status as a priority school and the implementation of the 

transformation plan, there will be specific and unique requirements and expectations for 

Kernan’s teaching staff.  Posted positions will specify these expectations starting with June 2017 

through the end of the grant period.  This will ensure that staff will be on board and ready to help 

lead Kernan through the transformation process.  The process and time-line is in agreement with 

the UTA and UAA contracts.  

  

District Wide Leadership Training Programs:  Previously using RTTT funds and currently 

using district Professional Development funds, additional Principal Mentoring Support was 

provided though Oneida Herkimer Madison BOCES.  Principals were provided with training in:  

district wide protocol for Instructional Walks, APPR training as lead teacher evaluators, 

professional development in Common Core Shifts (RTTT), Data Driven Instruction training, 

SLO training, leadership book studies.  Multiple sources have been used to provide every school 

with training for School-Based Inquiry Teams consisting of the Principal, AIS Facilitator, 

Instructional Support Staff, and Classroom Teachers.  SBIT teams received training that guided 

data teams through the process of building a foundation, identifying student learning problems, 

verifying causes of learning problems, generating and monitoring solutions, and achieving 

results.  SBIT teams learned how to lead a process of collaborative inquiry and to influence 

school culture so as to use data continuously, collaboratively, and effectively to improve 

teaching and learning.  Any applicant considered as Kernan’s Principal should be well versed in 

these school improvement initiatives endorsed by the UCSD. 

 

District Wide Teacher Training Programs:  Using many of the highly effective and effective 

teachers trained through the STLE grant as turnkey instructors, the district has offered most of its 

teachers professional development in these areas:  Common Core Curriculum, Shifts in 

Math/ELA, Differentiated Instruction, Response to Intervention, Teaching with Poverty in Mind, 

Total Participation Techniques, APPR, and SLOs.  RTTT and the Utica Teacher Center have 

funded a number of PD opportunities including book studies on current educational issues, 

topics, research-based strategies, and alignment to the Common Core Curriculum K—12.  The 



district also requires a tenured, highly effective teacher mentor for newly hired teachers who are 

provided a half day per month to collaborate and discuss academic and instructional concerns.  

 

Common Core Learning Standards ELA and Math modules training is delivered through turnkey 

trainers who work with building-level literacy and mathematics specialist teachers and coaches.  

Funding for CCLS work has been provided from a variety of sources including Title I, Title IIa, 

RTTT, and SIG 1003(a) grants, and District Professional Development funds.   
 



2016—2017 District-wide Leadership Professional Development Activities 

Event Responsible 

Agent 

Rationale/Value Measureable Outcomes/ 

Reporting Method 

Positive 

Behavior 

Strategies and 

Interventions  

District Office 

Leaders & 

PBIS Building 

Leaders 

A UCSD goal is to 

reduce suspensions.  

Kernan’s Office 

Discipline Referrals have 

increased steadily to 803 

in 2015—16. 

There will be a 5% reduction 

in our of school suspensions 

as evidenced by School Tool 

Data. 

Use of 

Formative 

Assessment Data 

District Outside 

Educational 

Experts 

& 

BOCES 

Effectively attending to 

Formative Assessment 

Data increases 

differentiation, flexible 

grouping, and student 

engagement. 

The Principal will record at 

least 85% of teachers using 

formative assessment data as 

evidenced by lesson planning 

and delivery. 

Instructional 

Walks with 

building choices 

District Outside 

Educational 

Experts 

The new Principal will 

need to provide 

actionable feedback, 

especially to new staff. 

Principal will use 

Instructional Walk data to 

identify teachers with needs, 

especially in building choice 

areas) as evidenced by 

Instructional Walk quarterly 

reports. 

 

2016—2017 District-wide Teacher Professional Development Activities 

Event       Responsible 

    Agent 

Rationale/Value Measureable Outcomes/ 

Reporting Method 

Wonder Reading 

Series Instruction 

K--5 

Wonder 

Reading Series 

Professional 

Developer 

District-wide 

AIS Facilitators 

The series is Common 

Core Standards aligned 

and uses differentiated 

programs and learning 

platforms to meet the 

needs of all learners. 

Principal will record evidence 

of teachers’ effective use of 

series as an instructional tool 

as evidenced by Instructional 

Walks. 

Formative 

Assessments 

UCSD 

Leadership 

Team 

District Outside 

Educational 

Experts 

Deliberate use of 

formative assessment 

data increases 

differentiation, flexible 

grouping, and student 

engagement in the 

classroom. 

Observations of teachers’ 

lessons will reveal using 

formative assessments and 

will be evidenced by lesson 

design in lesson plans. 

PBIS Utica Teacher 

Center  

& 

District Outside 

Educational 

Experts 

Teachers need to 

maintain classroom 

order through consistent 

strategies for 

management and 

discipline. 

Classroom observations will 

reveal structure and order and 

will be evidenced by a 5% 

reduction in our of school 

suspensions as evidenced by 

School Tool Data. 

 



I.E.  External Partner Recruitment, Screening, and Matching 

 

When presented with the opportunity to apply for this grant, the UCSD looked immediately to 

American Institutes for Research (AIR) based on AIR’s successfully guiding Dr. Martin Luther 

King, Jr. School through its transformation process.  King School was designated a Priority 

School in 2013.  Under AIR’s guidance King students’ proficiency has risen 8% in ELA from its 

baseline year and 9% in Math from its baseline year.  It is the largest increase in all district 

elementary buildings.  As of July 1, 2016, the NYS Commissioner of Education removed King 

School from Receivership status.  AIR will be able to provide a quality service which is both cost 

effective and proven.  

 

Since AIR is still working with King School until June 2018, they have agreed to provide pre-

implementation support for Kernan in anticipation of working with them if the grant is awarded.    

This will allow a smoother, more informed transition into the transformation process so that the 

UCSD and Kernan School leadership teams will be able to begin implementation on September 

1, 2016.  

 

 Because students at Kernan are similar to those at King School, it is logical to use AIR for this 

transformation.  AIR uses the gradual-release model which assumes that the school and district 

will continue in the direction that AIR initiates because they provide tools and training that can 

be used beyond the time of the grant period.  This will provide sustainability.  AIR’s proposal 

addresses all components of a SIG program. It clearly describes key deliverables and is research 

based. AIR’s program uses data to drive instruction, demonstrates a strong knowledge and 

alignment to the Common Core Standards, and provides intensive on-site support, which is 

especially important for our priority school.  

 

AIR offers the type of leadership professional development, job-embedded coaching, curriculum 

and instruction support, and progress monitoring that Kernan Elementary School needs.  They 

are proposing a team who will work with the school with many of the same members who 

worked successfully with King.  

 

Since the new Principal has not yet been hired, it was not possible to include him/her in selecting 

our external partner.  However, once the Principal is in place, the UCSD Leadership Team and 

the Principal will be given the opportunity to meet with the AIR team to collaborate and establish 

relationships as members of the transformation team.   
 



I.F.  Enrollment and Retention Polices, Practices, and Strategies 

The chart below illustrates that Kernan’s student demographics are proportionately reflective of 

the other elementary schools in the district.  However, the proficiency levels in Math and ELA 

state assessments at Kernan are significantly lower than those of the other schools.  Anecdotally, 

Kernan’s neighborhood is the poorest, most disadvantaged in the school district.  The parents are 

less educated, less likely to be employed, and less involved than parents of students in other 

district schools.   

 

 

UCSD Elementary School Enrollment Characteristics (BEDS data 2015—16) 

 

District policies and practices:  Through the magnet schools option (a lottery protocol with 

bussing provided), all UCSD students have access to diverse and high quality school programs 

across the district.  Although some Kernan parents have chosen to send their children to other 

schools in the district, there are not a significant number of applicants who want to send their 

children to Kernan.  Therefore, many of Kernan’s SWD and ELL students live in the immediate 

neighborhood which demographically is economically disadvantaged with 89% of students 

eligible to receive free or reduced lunch.   

 

Specific priority school strategies: While Kernan does have a disproportionate number of 

students performing below proficiency, its SWD and ELL populations reflect those of other 

elementary schools in the district. The choice to transfer out of Kernan or into Kernan from a 

home school in a different neighborhood is based on parent choice using the magnet school 

process. The below proficiency percentage reflects the neighborhood’s dynamic rather than 

deliberate student placement.   

 
 

S
ch

o
o
l 

K
er

n
a
n

 

A
lb

a
n

y
 

C
o
lu

m
b

u
s 

C
o
n

k
li

n
g
 

G
en

er
a
l 

H
er

k
im

er
 

H
u

g
h

es
 

J
ef

fe
rs

o
n

 

J
o
n

es
 

M
.L

. 
K

in
g
 

W
a
ts

o
n

 

W
il

li
a
m

s 

Total 642 632 631 593 716 452 595 440 324 675 

% SWD 11 13 14 17 14 15 13 14 11 15 

% LEP 16 12 20 21 12 24 21 11 25 18 

% Free 

Lunch 

87 77 83 32 79 82 78 60 89 88 

% Reduced 

Lunch 

1 4 5 3 4 2 2 5 3 2 

% Below 

Proficiency 

2015 ELA 

94 77 82 88 82 90 89 77 87 91 

% Below 

Proficiency 

2015 Math 

86 69 67 78 69 81 76 57 82 80 



I.G.  District-level Labor and Management Consultation and Collaboration 

 

During February 2016, Kernan staff became aware of their new priority school status.  Prior to 

that, several instruments were used to assess Kernan’s school climate.  In October 2015, 42 

teachers responded to the PLC School Performance Scan.  Major risks were identified as: student 

behavior interferes with instruction, school culture is not positive or upbeat; and school lacks 

sufficient clubs, activities and events to keep students engaged and connected. Issues that fell 

between 50—69 % (identifying weaknesses) included areas that related to school leaders’ 

decisions, use of resources, and willingness to hear teachers’ ideas about instruction; time for 

curriculum alignment and enrichment opportunities; safe environment; student access to 

counselors, students’ accepting corrective feedback, non-instructional staff not understanding or 

providing a safe, nurturing environment, school lacking procedures for difficult students, no 

student support groups; ineffective home-school connections and communications, inability to 

help families set high expectations for students, few opportunities for families to help their 

children at home, weak PTA.   

 

After the release of the Priority status, the Learning Environment Survey, a Needs Assessment 

issued by AIR, taken in June 2016 found similar issues at the forefront and other issues that 

relate to school climate problems.  Responses from that teacher survey indicate:  20% don’t feel 

school leaders communicate a clear vision for the school, 20% don’t feel building Principal 

places learning needs ahead of other interests, 33% don’t feel the Principal is effective manager, 

24% don’t trust the building Principal, 29% don’t feel the school has high expectations for 

students, 20% don’t see clear measures of progress for achievement, 28% don’t see a priority to 

help students develop challenging learning goals, 33% don’t see the school offer a wide variety 

of activities or courses to keep students engaged, 29% don’t feel supported by Principal, 22% 

don’t feel that respect is shown to those who take the lead in school improvement efforts, 33% 

don’t have sufficient materials to teach classes, 28% don’t have instructional materials in good 

condition, 31% don’t believe teachers and administrators use parents’ information to improve 

instructional practices, 33% don’t feel the school communicates effectively with parents when 

students misbehave, 31% communicate with parents about students’ progress under 4 times a 

year, 31% send information to parents about expected learning under 4 times a year, 67% feel 

that order and discipline or not maintained, 73% feel that they cannot get help to address student 

behavior, 53% do not feel safe at school, 100% feel crime and violence are a problem, 86% feel 

students are often threatened or bullied, 53% feel students do not treat adults with respect, 50% 

feel most parents do not treat teachers with respect, 64% see school conflict based on race, 

culture, religion, sexual orientation, gender, or disability,  47% do not feel the school is kept 

clean, 23% don’t feel the School Resource Officer helps promote a safe and respectful school 

environment. Recognizing weaknesses will help shape what Kernan must focus on when making 

key decisions and is reflected in the proposal for improvement. 

 

A For Action presentation to the Board of Education of the proposed SIG will provide Kernan 

with the appropriate autonomy, operating flexibility, resources, and support it needs in order to 

successfully improve student performance. The Superintendent of the UCSD has signed 

Attachment A as evidence of supporting agreements and understandings with labor organizations 

to remove obstacles that might prevent a successful turnaround. 
 





II. A.  Assessing the Needs of the School Systems, Structures, Policies, and Students 

 

Data from October 2015 shows that Kernan Elementary School serves students.  16% are 

English Language Learners and 10% are Students with Disabilities.  Nearly 90% are 

economically disadvantaged.  The ethnic breakdown is: 31% Black or African American, 23% 

Hispanic or Latino, 14% Asian or Native Hawaiian/Pacific Islander, 19% White, and 12% Multi-

Racial. 

Results of the 2015 ELA Assessments showed that only 6% of Kernan’s students achieved 

proficiency or above.  14% reached proficiency or above on the 2015 Math Assessment.  Scores 

for SWD’s showed 0% proficient in ELA and 0% proficient in Math.  For students with Limited 

English Proficiency, 2% were proficient in ELA and 0% were proficient in Math.  Of the 

economically disadvantaged, 6% were proficient in ELA and 14% were proficient in Math.   

Since 2011 Kernan’s percentage of proficient students has declined in ELA from 28% proficient 

in 2011, 31% in 2012, 11% in 2013, 8% in 2014, and 6% in 2015.  For Math the decline was 

36% proficient in 2011, 35% in 2012, 14% in 2013, 15%, in 2014, and 14% in 2015.  

 

Discipline issues, and resulting time off task, continue to be a problem at Kernan Elementary 

School.  Statistics show 897 Office Discipline Referrals in 2011—12; 313 in 2012—13;  

544 in 2013—14; 791 in 2014—15; and 803 in 2015—16.  Teaching and learning don’t thrive 

when students are not engaged and present for class.  These statistics support Kernan’s need for 

targeted professional development in the areas of positive behavior strategies and interventions, 

student engagement, and differentiated instruction. 

 

Diagnostic School Review Process:  During the 2015—16 school year, Kernan received a NYS 

led Diagnostic Tool for School and District Effectiveness review which included an in-depth 

review of Kernan’s student achievement, behavior data, and school systems or lack of.  AIR, at 

no charge, facilitated the Learning Environment Survey.  As a result the district identified areas 

of existing capacity and systemic gaps and needs.   

 

This process ensured participation of all stakeholders in reviewing data and designing Kernan’s 

transformation plan.  Kernan’s data included a variety of sources:  NYS School Report Card, 

 i-Ready data sets, school attendance, teacher and parent survey results, State Integrated 

Intervention Team report, and discipline incident data.   The analysis and discussion of the data 

gave key stakeholders a deep understanding of the data and of critical strengths, needs, and 

system gaps.  This understanding drove the development of the transformation plan in order to 

ensure improvement in student achievement. 

 

Community and Family Input:  The DTSDE finding for Tenet 6 revealed Stage 1 for all 

aspects of Family and Community Engagement.  Reviewers found that the previous Principal 

recognizes the importance of family input and makes attempts to engage families, but the 

school’s attempts to host family events (such as literacy nights and nights for parents of ELLs) 

are not successful overall.  Parents who do attend, however, praise the Principal’s and teachers’ 

caring about students and accessibility to parents.   

 

Although staff used multiple means of communicating with parents, they expressed frustration at 

the lack of response.  One communication log indicated only 14 successful contacts for 200 calls 



made.  Parents, on the other hand, indicated that they receive prompt responses when they 

initiate the contact.  They also mentioned feeling welcomed during visits.   

 

For those parents with English as their second language, translators are available during the 

school day, during school events, and during school meetings.  School staff uses translation 

services for many documents.  The district’s website provides word-for-word document 

translations for multiple languages, but fails to for three predominant languages. 

Staff disseminates many relevant data results about students as well as quarterly report cards.  

Parents are invited to IST meetings and are informed of services offered in school such as the 

health clinic.  Despite efforts, attendance at parent events is low and staff is unable to share the 

information they would like to share.   

 

A few of the AIR teacher survey questions reflect teachers’ perceptions of the their 

responsibilities when communicating with parents: 31% of Kernan teachers feel that the school 

does not use information from parents to improve instructional practices and learning needs; 

33% of teachers feel that the school does not communicate effectively with parents when 

students misbehave; 50% of teachers send parents written information about what’s being taught 

or learning expectations fewer than four times a year;  38% of teachers communicated progress 

information to parents fewer than four times a year;  and 41% of teachers sent home information 

on student supports (such as tutoring, after-school programs, school-related workshops for 

adults) fewer than four times a year.  One question in particular reflects a possible reason for 

their feelings.  50% of teachers feel that most parents treat teachers with respect.  There may be a 

cycle of attitudes between parents, school, and teachers/Principal that clearly must be addressed. 

 

Results of School Review:  The results of the state’s DTSDE Review are reported in their 

recommendations for each of the examined tenets.  For Tenet 2—School Leadership and 

Practices—the overall stage was 2.  The recommendation was for that the Principal focus on 

frequency and quality of methods to check for student understanding during Instructional Walks 

so as to provide timely and actionable feedback to teachers.  For Tenet 3—Curriculum 

Development and Support—the overall stage was 1.  The recommendation was to address 

vocabulary deficits in the primary grades.  They felt that the AIS facilitator could enhance the 

instructional modules with activities such as songs, skits, or stories using module vocabulary.  

An additional recommendation was that amended modules should be uploaded and placed on a 

shared drive for all to access.  For Tenet 4—Teacher Practices and Decisions—the overall stage 

was 1. The recommendation was to establish a “Reading Buddies” program to be conducted 

during the breakfast period.  During this program, students from the upper grades who read 

below their grade level would read to primary students.  This provides practice opportunities for 

struggling readers in an inviting environment. For Tenet 5—Student Social and Emotional 

Development—the overall stage was 2.  The recommendation is that the Principal, Parent 

Liaison, and other staff should design and implement a peer mediation plan that incorporates 

PBIS protocols.  For Tenet 6—Family and Community Engagement—the overall stage was 1.  

The recommendation is that the Principal should support the Parent Liaison, translators/academic 

coaches, and the PTO to identify willing parent/s in each cultural group as “turnkey” parents.  

These parents would act as the “go to” people to share school information within their 

communities to strengthen communication and engagement. 

 



Prioritization of needs to implement SIG model:  Based on the findings and on the need to 

improve overall performance, the UCSD has focused on three overarching goals as guides to 

implementing the transformation model.   Goal 1 is:  Kernan will implement rigorous, student-

centered curricula and strategies to improve all students’ comprehension and performance in 

ELA and Mathematics.  Goal 2 is:  Kernan will employ an approach to using data that is 

comprehensive, timely, cyclical, and student-centered.  Goal 3 is:  Kernan will develop a positive 

school climate which ensures the necessary supports for students to be ready to learn. 

 
 



II. B. School Model and Rationale  

 

Rationale for selecting the Transformation Model:  The UCSD’s most compelling argument 

for choosing the Transformation Model is the success of Dr. Martin Luther King, Jr. Elementary 

School in our own district which chose the transformation model.  Our rationale is based on the 

results we have seen at King School.  AIR led King School from Priority status to Focus status as 

of February of 2016.  King’s ELA proficiency rose from 5% in its baseline year to 12.8% in 

2015.  King’s Math proficiency rose from 7% in its baseline year to 17.5% in 2015.  Its 

suspensions dropped from 36% in the baseline year to 3% in 2014—15.   

 

King and Kernan both serve students with similar demographics, similar educational needs, and 

similar neighborhoods.  Although Kernan’s population is over double that of King, the guiding 

principles set forth and directed by AIR will bring similar results.  

 

Key Design Elements:  Our transformation model will closely follow the federal requirements 

described in this RFP.  

 

Staff: First, the current Principal will be replaced with an applicant who fits the unique 

requirements set forth by the Kernan School Leadership Team, the UCSD Management Team, 

representative Kernan teachers, and other stakeholders.  Teachers currently assigned to Kernan 

will benefit from the increased professional development opportunities that will be available only 

to Kernan teachers.  They will be compensated either at an hourly rate or with increased 

professional credits which translate to step increments for salary increases.  Skilled teachers will 

also have increased opportunities for after school tutoring, enrichment programs, or participation 

in school decision-making committees.  These will also have hourly compensation.  The reviews 

of teachers who may not show improved student achievement may jeopardize their tenure 

eligibility.  Ineffective teachers will go through a mentoring and training process. When 

openings occur in years 2 through 5 of the grant, Human Resources will match qualified 

candidates with the unique needs of Kernan students and staff.  Kernan’s Principal will be part of 

the interview process for new teachers.  

 

Additional Time:  The school day will be extended for one hour each day for three days each 

week for 20 weeks.  Our plan is to provide extended day tutoring for students at risk three times 

a week—Monday, Tuesday, and Wednesday. These sessions will target students who have 

individual, identified needs.  Extended day teachers will investigate successful remediation and 

enrichment programs, and the Principal will have the autonomy to purchase materials.  Teachers 

will apply student engagement techniques to involve students as they extend their learning time.  

In addition, Saturday academies will be established during the grant period. These academies 

will enhance and accelerate curriculum beyond the classroom curriculum. 

 

On days that teachers are not involved in after-school tutoring, they will be part of collaborative 

grade-level and vertical-groups to examine their own day-to-day classroom data and improve 

instruction based on their findings.  Collaborating with other professionals is key to expanding a 

teacher’s understanding of new techniques and research-based strategies.   

 



Operating Flexibility:  Kernan’s Principal will be an integral part of hiring, supervising, and 

monitoring newly added and existing staff.  Additional teachers—2 ESOL, 1 Kindergarten, 1 

Grade three, 1 Grade 5, and 1 Reading--will be funded by the district to decrease class sizes.  

The Principal will participate in the selection of extended learning time tutors and will be part of 

planning the content of after school sessions to ensure beneficial instruction; will participate in a 

curriculum audit to ensure that materials and lessons are aligned with Common Core Learning 

Standards; will participate in horizontal and vertical team meetings to guide and lead decisions 

the teams make; and will guide the School Leadership Team to ensure that all school decisions 

and programs are deliberate and data driven.   

 

There is already a district-funded, full time Data Specialist assigned to Kernan who assists 

teachers with data analysis and action planning. Using SIG funds, ELA, ELL, and Math 

Instructional Coaches will be added to the staff.  These coaches will work daily with teachers 

observing students in classrooms, assessing needs, modeling research-based lessons, and 

conferring in order to troubleshoot issues before they become educational problems.  They will 

attend all professional development along with teachers.  Hiring AIR with SIG funds will ensure 

coaching support for these teacher leaders and will ensure constant progress monitoring.   

 

Extended day time will be supplemented with SIG funds so that underperforming students in 

grades K—6 will have extra instructional time to hone the reading and math skills needed for 

them to master those subjects.  Kernan will also include an enrichment extended day section for 

students who are already performing at grade level so that they will retain needed competency.  

Title I funds will provide Extended Learning Time for ELLs.  Title I funds may also be used for 

Saturday school sessions for K—6 students.  A four-week summer session will ensure that 

students do not lose the gains made over the school year.  Materials and curriculum for these 

sessions will be reviewed and chosen by the Principal, staff, and the Kernan Leadership Team.  

The flexibility in staffing, extended time, and budgeting will create a program different from 

other district schools and suited specifically to the population at Kernan. 

 

Process for selecting the Transformation Model: The process for choosing this model began 

shortly after Kernan was downgraded to a Priority School.  Kernan’s academic status, 94% of 

students lacking proficiency in ELA and 86% of students lacking proficiency in Math of NYS’s 

2015 3—6 Assessments, is the lowest in the district.  The demographics of the Kernan 

neighborhood, includes an 89% free/reduced lunch rate that indicate its poverty level which often 

corresponds to socio-emotional deficits.  Kernan’s high number of discipline referrals 

corresponds to multiple classroom disruptions and school climate issues.   

 

One strength is that Kernan had already recognized and started to address issues.  For the 2015—

16 school year Kernan added staff to help with remediation efforts:  a full time Instructional Data 

Specialist, a full time Parent Liaison, a full time Social Worker, and additional security 

personnel.  Kernan also is given weekly guidance from the UCSD Administrator for Testing, 

Data Analysis, and Planning.  They have added a computer- based vocabulary-building program, 

Flocabulary, as a supplement to existing vocabulary instruction.  The entire school received 

refresher training in Positive Behavioral Intervention Supports (PBIS).  The UCSD 

Administrator for Curriculum and Instruction met weekly with Kernan’s Principal.  School 

Leader Mentoring programs were provided through BOCES and the NYS Education 



Department.  Progress monitoring was conducted using a quarterly review of Kernan’s 

Comprehensive Education Plan goals.  Kernan participated in EDGE training to implement 

Response to Intervention.  Professional Development was provided to instruct teachers about 

math-science partnerships.  The district also provided funds to support additional extended day, 

Saturday tutoring, Summer School in 2015 and the purchase of supplemental instructional 

materials for ELLs. 

 

Looking forward to the 2016-17 school year, the UCSD has already committed funds to a 

number of components that directly relate to a successful transformation plan.  They will remove 

and replace the current Principal by July 30, 2016.  Staff will be reorganized so as to more 

effectively use talents and skills.  Additional teaching staff, 2 ESOL, 1 Kindergarten, 1 Grade 

three, 1 Grade 5, and 1 Reading, will be funded by the district to decrease class sizes.  Additional 

kindergarten, grade 6, and ESOL teachers will been hired.  Kernan will use the most recent 

DTSDE review to develop their school’s Comprehensive Education Plan. A curriculum audit 

will be conducted to align all content area instruction with Common Core Learning Standards.  

Extended Learning Time, Summer School, and targeted ELL tutoring programs will continue.  

Results of the School Staff Climate survey will be considered in planning.  Kernan’s School 

Leadership Team will analyze and make recommendations based on data.  Kernan will also 

create a plan for increased parent involvement.  Finally, Kernan will participate in professional 

development that addresses their specific needs: PBIS Student Management, Data-Driven 

Instruction, Wonder Reading Series, Establishing Instructional Norms, ELA and Math CC 

Module training, Response to Intervention, Cultural Diversity, Principal Coaching and 

Mentoring, District Office Support and Monitoring.   

 

With SIG funds, Kernan will be able to enhance an essential transformation.  SIG funding would 

allow an affiliation with American Institutes for Research (AIR) in order to provide on-site 

coaching for the Principal and school leaders.  AIR will offer curricular, instructional, and ENL 

support as well as instruction in progress monitoring.  These supplement what Kernan intends to 

do by offering research-based techniques and trainings.  In addition, SIG funds will allow the 

hiring of three full time coaches (ELA, ELL, and Math) who will work directly with classroom 

teachers to improve instruction throughout the building.  Additional SIG funds will allow job-

embedded Professional Development for Kernan staff:  Curriculum Review and Revision, PBIS 

Training and Planning, RTI Support, and Differentiated Instruction. Funds will allow Kernan to 

expand their extended learning time activities to add more students during the school year, on 

Saturdays, and during the summer.  Finally, SIG funds will expand parent activities and will 

allow translators and a Parent Liaison to be part of those events.  
 



II. C.   Determining Goals and Objectives 

 

In order to achieve our desired outcome of improving performance for staff and students of 

Kernan, we have focused on the following goals to guide our activities. 

Goal 1:  Kernan will implement rigorous, student-centered curricula and strategies to 

improve all students’ comprehension and performance in ELA and Mathematics.  

Objective Activity Time Line Assessment 

Extend ELA, 

ELL, and Math 

learning time 

after school and 

during the 

summer 

1) Provide ELA, ELL, 

and Math remedial and 

enrichment tutorials for 

students 

January--May 

Monday through 

Wednesday 

Saturday 

Four weeks in 

Summer 

Teachers’ time cards will 

indicate hours/days 

Review of student 

performance data 

ELA, ELL, and 

Math curricula 

will be rigorous 

and challenging 

1) PD to enhance daily 

ELA, ELL and Math 

instruction with CC 

alignment 

2) Hire a ELA, ELL, and 

Math Instructional 

Coaches to deliver job-

embedded support 

September--June My Learning Plan data 

ELA, ELL, Math 

Coaches’ Logs will 

indicate time spent with 

teachers 

Review of student 

performance data 

Extend ELA 

instructional time 

within the school 

day 

Structure instructional 

day to allow an 

additional 30 minutes of 

ELA instruction for 

every student 

September--June Kernan’s schedule will 

reflect additional ELA 

time  

Review of student 

performance data 

ELA instruction 

using research-

based Wonder 

Reading Series 

PD for using Wonders 

series 

July, August 2016 My Learning Plan data 

Review of student 

performance data 

Improve ELL 

and SWD 

students’ reading 

and writing skills 

1) Provide ELA and ELL 

specific remedial and 

enrichment tutorials 

2) Hire ELL and ELA 

Instructional Coaches to 

deliver job-embedded 

support 

September—June 

 

ELL and ELL Coaches’ 

logs will reflect time spent 

on reading and writing 

activities 

Review of student 

performance data 

By age 8, all 

Kernan students 

will read at grade 

level 

Provide ELA and ELL 

tutorials for students in 

primary grades 

September—June 

 

Review of student 

performance data 

Teachers will 

differentiate 

classroom 

lessons to engage 

all students 

1) PD for Differentiated 

Instruction 

2) PD for Total 

Participation Techniques 

3) PD for formative 

September--June Principal’s and Coaches’ 

classroom observations 

will indicate DI and TPT 

strategies and the use of 

formative assessments. 



assessments Lesson Plan will reflect 

strategies and 

assessments. 

Review of student 

performance data 

Establish 

Instructional 

Norms  

Agree on common, 

school-wide practices 

and strategies for 

students’ responses, 

differentiation, checking 

for understanding, and 

student engagement 

techniques 

September—June 

 

Increased student 

engagement 

Review of student 

performance data 

The number of 

students 

performing at a 

proficient level 

on NYS ELA 

and Math 

Assessments will 

increase by at 

least 3% each 

year. 

Extended daily ELA 

learning time 

ELA and Math after 

school tutorials 

Summer ELA and Math 

tutorials 

September—June 

 

End of year scores on 

NYSELA and Math 

Assessments will increase 

by a minimum of 3% each 

year. 

Review of student 

performance data 

 

Goal 2:  Kernan will employ an approach to using data that is comprehensive, timely, 

cyclical, and student-centered. 

Objective Activity Time Line Assessment 

Improve 

teachers’ 

understanding of 

and use of data to 

inform 

instruction 

1) Provide and embed 

PD in Data-Driven 

Instruction  

2) UCSD will continue to 

employ a Data Specialist 

to deliver job-embedded 

support to Principal, 

SBIT, SLT, and staff 

September—June 

 

My Learning Plan record 

of teacher attendance 

Instructional Walks will 

reflect using data to 

inform instruction 

Data Specialist’s log will 

reflect embedded 

professional development 

Review of student 

performance data 

Implement the 

use of RTI Edge 

to track students’ 

progress 

Expand UCSD’s RTI 

pilot to include teachers 

from each grade level 

September—June RTI pilot teachers will see 

improved collection and 

reporting of data  

 Review of student 

performance data 

Ensure teachers’ 

accountability 

for data 

collection and 

1) Monthly Progress 

Monitoring meetings 

with grade-level and 

vertical teams 

September—June Teachers’ Action Plans 

will reflect monitoring 

and use of data 

Review of student 



use  2) Data Days following 

quarterly assessments to 

analyze data and 

implement remedial 

strategies to improve 

instruction for deficient 

skills 

performance data 

Goal 3:  Kernan will develop a positive school climate which ensures the necessary 

supports for students to be ready to learn. 

Objective Activity Time Line Assessment 

Consistently 

apply Positive 

Behavioral 

Intervention 

Supports (PBIS) 

school wide 

PD in PBIS Student 

Management and 

refresher training 

activities 

September—June Fewer classroom time 

outs 

Reduced number of Office 

Discipline Referrals  

Use School 

Climate—School 

Staff Climate 

survey results to 

improve school 

climate 

 September—June Fewer classroom time 

outs 

Reduced number of Office 

Discipline Referrals 

Improve 

teacher/student 

understanding 

1) PD in Cultural 

Diversity 

2) PD for Teaching with 

Poverty in Mind 

September—June Fewer classroom time 

outs 

Reduced number of Office 

Discipline Referrals 

Set behavioral 

expectations for 

entire Kernan 

staff 

The Principal will 

communicate with all 

staff—aides, custodians, 

cafeteria, clerical—to 

ensure that they are 

aware of and apply PBIS 

strategies and 

expectations. 

September—June Reduction of incidents 

involving non-teaching 

staff 

Improve 

communication 

and cooperation 

between teachers 

and 

parents/guardians 

1) Continue employment 

of full time Parent 

Liaison and add a 

second. 

2) Establish school 

protocols and pipelines 

for home-school 

communications. 

September—June Improved attendance at 

school events and parent-

teacher conferences 

Parent/guardian 

and school 

family events 

Seven after-school events 

will be planned and 

scheduled to encourage 

parents’ involvement  

September—June Improved attendance at 

school events and parent-

teacher conferences 



Survey 

parents/guardians 

Send out a parent survey 

to identify concerns and 

needs and give parents 

voice so they feel like 

partners in their 

children’s learning. 

September 

and 

June 

Improved attendance at 

school events and parent-

teacher conferences 

 
 







II. D. School Leadership 

Characteristics and Core Competencies of the School Principal: The Office of School 

Innovation and Turnaround has identified specific leadership competencies for turnaround 

Principals to successfully produce dramatic gains in student achievement. These competencies 

are outlined in School Turnaround Leaders: Competencies for Success (Public Impact, 2008) and 

address four major categories: driving for results, influencing for results, problem solving, and 

showing confidence to lead. To ensure that Kernan will be transformed into a culture of learning 

and high student success, the Principal selection process for Kernan will be rooted in these core 

competencies.  The following competencies as set forth by Public Impact will be prioritize in the 

Principal selection process: 

Driving for results cluster:  This cluster of competencies is concerned with a turnaround 

leader’s strong desire to achieve outstanding results and the task-oriented actions required for 

success. Competencies in this cluster include the following: 

• Achievement 

• Initiative and Persistence 

• Monitoring and Directiveness 

• Planning Ahead 

Influencing for results cluster:  This cluster of competencies is concerned with motivating 

others and influencing their thinking and behavior to obtain results. Turnaround leaders cannot 

accomplish change alone but instead must rely on the work of others. Competencies in this 

cluster include the following: 

• Impact and influence 

• Team leadership 

• Developing others 

Problem-solving cluster: This cluster of competencies is concerned with a turnaround leader’s 

thinking applied to organizational goals and challenges. It includes data analysis to inform 

decisions, making clear logical plans that people can follow, and ensuring a strong connection 

between school learning goals and classroom activity. Competencies in this cluster include the 

following: 

• Analytical thinking 

• Conceptual thinking 

Showing confidence to lead:  This competency, essentially the public display of self-

confidence, stands alone and is concerned with staying visibly focused, committed, and self-

assured despite the barrage of personal and professional attacks common during turnarounds. 

 

Selection of Principal and Process for Selecting:  The new Principal has yet to be selected but 

will be in place no later than July 30, 2016. The Principal position for Kernan Elementary School 

has been posted internally and on OLAS (Online Application System for Educators) as requested 

by the Utica Board of Education. The Board is very sensitive to the qualities that a leader must 

possess to turn Kernan Elementary School around. The new leader must possess the Turnaround 

Leader Competencies that fall under the four clusters: Driving for Results, Influencing for 

Results, Problem Solving, and Self Confidence to Lead as identified by Public Impact in School 

Turnaround Leaders: Competencies for Success. Principal applicants will be asked to submit 

written responses to the competencies along with their resumes and letters of application. 

 



Applicants will be screened and interviewed by a committee consisting of the Director of Human 

Resources, Administrative Director of K-12 Curriculum and Instruction, Director of Grants, 

Contracts, & Compliance, Utica Administrator Association (UAA) representative, A Utica 

Teachers Association (UTA) representative, a teacher from Kernan School, a Principal with 

elementary experience, and one or two Board of Education members. Candidates will be rated 

and ranked according to the competency clusters and the best fit for Kernan School. The top 

three candidates will be presented to the Superintendent who will interview the top three 

candidates and then make a final recommendation to the Board of Education for their approval. 

 

Supporting Leadership Positions—Job Descriptions and Duties: The following SIG funded 

positions will be created:  Three Instructional Coaches, one for ELA, one for ELL, and one for 

Math.  A Data Specialist is already in place who collects and organizes data and teaches staff 

how to analyze, utilize the data to drive instruction. In the absence of an assistant Principal the 

Data Specialist will also support the Principal and SLT team. The ELA, ELL, and Math 

Instructional Coaches will provide professional development in implementing the common core 

curriculum and differentiated instruction strategies. 

 

Current Supporting Leadership Profile:  Kernan’s SBIT team currently consists of the 

Principal, primary, intermediate, and reading teachers and the Academic Intervention Specialist 

(AIS), Data Specialist.  This team meets monthly to monitor the SCEP plan and review data to 

improve instruction.   As a requirement of the transformation model, the district will replace the 

current Principal with a highly capable school leader with a clear potential to successfully lead a 

transformation.  In anticipation of this change, the USCD provided leadership coaching to 

School Leadership Team. This team is instrumental in the design of this transformation plan and 

will remain in supporting leadership positions on the team.  They will become the School 

Leadership Team (SLT) moving forward and will have expanded responsibilities in the 

implementation of this transformation plan.  As part of the transformation plan, Kernan intends 

to utilize the expertise of the Data Specialist and Instructional Coaches from King School.  

King’s staff has experienced a successful transformation, has changed from Priority to Focus 

status and has been removed from Receivership status.  They will formally meet at least once 

each month, but will communicate frequently during this process.  

 

In alignment with the goals of this transformation plan, the SLT will meet weekly in Year 1 and 

at least monthly in Years 2—5.  This strategy will ensure greater buy-in from the entire Kernan 

school community and better enable the SLT to: 

 Monitor the reform, progress, and implementation of the school’s vision. 

 Keep the lines of communication open between all sectors of Kernan, including staff, 

students, families, and the larger community. 

 Help to disseminate information throughout the building 

 Make recommendations to the Principal for the major decisions of the school—i.e. 

culture, curriculum, data development, parental engagement, and professional 

development 

 

To facilitate continued growth and professional development of Kernan’s leaders, an AIR 

leadership coach will continue to support the transformation efforts through both on-site and 

virtual coaching to the new Principal, SLT, and the District Leadership Team.  To ensure 



continuity, AIR’s leadership coach will also lead professional development activities for leaders 

focused on data analysis and instructional coaching.   

In addition, the Data Specialist and District Leadership Team will support the Principal and the 

SLT in monitoring the SIG and providing data that is comprehensive, timely, cyclical, and 

student focused to drive student achievement results.  The lack of data-driven decision-making 

has been a barrier to improving instructional practices and addressing student academic and 

social needs.  
 



Utica City School District 

Principal Qualifications 

 

The new Principal has yet to be selected but will be in place no later than July 30, 2016. 

The Principal position for Kernan Elementary School has been posted both internally and 

on OLAS (Online Application System for Educators) as requested by the Utica Board of 

Education. The application review and interview process is underway with the new 

Principal starting work August 1, 2016.   

 

The Board is very sensitive to the qualities that a leader must possess to turn Kernan 

Elementary School around. As explained in section II. D. of the application, the new 

leader must possess the Turnaround Leader Competencies that fall under the four 

clusters: Driving for Results, Influencing for Results, Problem Solving, and Self 

Confidence to Lead as identified in School Turnaround Leaders: Competencies for 

Success (Public Impact, 2008). Principal applicants will be asked to submit written 

responses to the competencies along with their resumes and letters of application. 

 

Applicants will be screened and interviewed by a committee consisting of the Director of 

Human Resources, Administrative Director of K-12 Curriculum and Instruction, Director 

of Grants, Contracts, & Compliance, Utica Administrator Association (UAA) 

representative, a Utica Teachers Association (UTA) representative, a teacher from 

Kernan School, a Principal with elementary experience, and one or two Board of 

Education members. Candidates will be rated and ranked according to the competency 

clusters and the best fit for Kernan School. The top three candidates will be presented to 

the Superintendent who will interview them before making a final recommendation to the 

Board of Education for approval. 

 



II. E. Instructional Staff 

 

Current School Staff Profile of Kernan Elementary School:  Kernan Elementary School 

currently employs a full complement of core classroom teachers (including ESOL and Special 

Education) in grades K—6.  Of the 41 full time teachers in the table below, only 7 are returning 

from the 2015—16 school year.  83% of the staff for 2016—17 will be new to the building.  The 

teachers who are not rated are either newly hired or new to the district in 2015—16 so they have 

no HEDI score. 

 

Summary of the 2016--2017 Staff 

Total  

Full-Time Teaching 

Positions K-6 

Certified in ESOL Certified in Special 

Education 

32 4 5 
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5 3 0 0 0 0 0 0 1 1 0 0 

24  

New teachers 

 Not rated 

4  

New teachers 

 Not rated 

3  

New teachers 

 Not rated 

 

New Staff Needed 

The following SIG funded positions will be created: Three Instructional Coaches, one for ELA, 

one for ELL, and one for Math. The ELA, ELL, and Math Instructional Coaches will provide on-

going, job-embedded professional development in implementing the common core curriculum 

and rigorous, differentiated instruction strategies. Kernan is lacking a common set of effective, 

student-centered instructional strategies across all subjects and all grades.  Instructional Coaches 

are the main vehicle for developing the proficiency of all teachers in a set of high leverage 

instructional and classroom management skills and supporting and sustaining these skills through 

focused observations, actionable feedback and differentiated follow-up and support activities 

such as co-planning and modeling of lessons.  Observations made by the Instructional Coaches 

are aligned to school-wide professional development goals, student learning benchmarks and 

targets.  Instructional Coaches are also tasked with building other skills such that at the end of 

the grant period, exemplary teachers will be able to provide peer coaching on an as needed basis.  

The Instructional Coaches will be trained and supported by AIR content experts who have 

extensive experience mentoring Instructional Coaches to build capacity in low-performing 

schools.  Their training will focus on conducting purposeful observations, providing focused 

feedback, and building other skills to improve coaching effectiveness, and will be followed by 

biweekly instructional coaching training sessions and progress meetings during the school year. 

 

Characteristics and Core Competencies of Key Instructional Staff:  Individual teachers have 

the largest single school effect on student performance.  Documented experience also indicates 

that skilled teachers in high poverty schools can result in rapid and dramatic student learning 



improvements within their own classrooms.  In filling teacher vacancies at Kernan, UCSD will 

search for and develop teachers with unique characteristics and competencies identified by 

Public Impact’s School Turnaround Teacher: Competencies for Success. The four competency 

clusters represent a consistent pattern of thinking, feeling, acting, and speaking. These are 

essential to teachers’ success in turning around performance in Kernan Elementary School. 

 

The Driving for Results cluster is concerned with the teacher’s strong desire to achieve 

outstanding student learning results and the task-oriented actions required for success. Major 

actions include setting high goals for oneself and one’s students; making persistent, well-planned 

efforts to achieve these goals despite barriers and resistance; holding others accountable for 

doing their part to achieve success; and putting in extra effort to ensure success when others fall 

short.  

 

The Influencing for Results cluster is concerned with motivating others—students, other school 

staff, and parents—and influencing their thinking and behavior to obtain student-learning results. 

Teachers cannot accomplish change alone but instead must influence the work of others. They 

must use a variety of influencing tactics—inspiring students who have become resistant and 

apathetic from repeated failure, grasping and responding to unspoken student needs and 

motivations, and simultaneously supporting and prodding colleagues to collaborate on the path to 

school wide success—as the situation requires. The relationships they form are for the purpose of 

influencing others to enhance student learning, not for the purpose of personal bonding. 

 

The Problem Solving cluster is concerned with a teacher’s approach to planning, organizing, and 

delivering instruction. It includes analyzing data to determine student learning needs and next 

steps; considering alternatives for materials, methods, and levels of instruction; making clear, 

logical, step-by-step plans that both the teacher and students can follow; and clarifying the 

connection between school learning goals and classroom activities.  

 

Finally, the Personal Effectiveness cluster is concerned with the teacher’s self-management of 

emotions and personal beliefs that affect student learning. Major elements include exhibiting 

self-control over behavior when faced with stressful, uncomfortable, and unfamiliar situations; 

maintaining confidence in oneself and a willingness to keep improving despite the many small 

failures that are likely to accompany such a challenging role; actively embracing the constant 

changes needed to ensure student learning in a high-challenge, high-change situation; and 

holding and maintaining a strong belief in the human potential for learning and improvement, 

despite significant pressure to settle for less.  

 

Process for Informing Instructional Staff of SIG Model to Be Implemented 

The UCSD is hosted a meeting for Kernan faculty in February 2016 to explain the school's 

Priority status and the NYSED Priority School requirements—including an overview of the four 

model options. Teachers asked about requirements for plan implementation, and amendments to 

current curriculum and instructional practices. Representation from the Kernan staff and school 

community are creating a comprehensive improvement plan for the 2016—17 school year based 

on identified areas of concern from the state led DTSTE School Review and the Annual School 

Report Card.  



Process for Hiring and Placing New Staff:  Teachers selected as transformation educators will 

demonstrate evidence of maintaining a model classroom and will have knowledge and 

experience in using data to inform instruction, planning instruction aligned with standards, and 

working with students from diverse backgrounds.  The process detailed below is in agreement 

with the UTA and UAA contracts.  

 

The district’s current process for staffing procedures allows all staff the opportunity to transfer 

into Kernan Elementary on June.  After that round of filling vacancies, there is another transfer 

opportunity later in June at which time all teaching positions should be filled. Kernan’s status as 

a priority school implementing a transformation plan means that there will be specific and unique 

expectations of the teaching staff in this school, and positions available in this school will be 

posted with this information. With this time line, school staff for the 2016—17 school year will 

be on board before August 1, to help lead Kernan Elementary through dramatic transformation 

changes.  
 



II. F.  Partnership 

 

Implementation Partner and Its Role:  American Institutes for Research (AIR), the External 

Lead Partner in this initiative, will take an interactive, collaborative role in the transformation of 

Kernan Elementary. Because AIR is still currently working with Dr. Martin Luther King, Jr. 

School in the same district, AIR has been involved with the design of the Kernan Elementary 

School’s Transformation Plan.  They have facilitated surveys to assess current needs and 

conditions and to outline priorities for the district and school implementation plan. AIR has 

demonstrated its commitment to the students of Kernan Elementary by providing support in all 

aspects of the transformation plan. 

 

Strategy Design: Because of the success King School has had—moving from Priority to Focus 

status and being removed from Receivership—they will, as our request, continue to collaborate 

with district and school personnel during the coming pre-implementation period. AIR staff will 

continue teaming with the UCSD’s School Leadership Team to identify key indicators of success 

for each aspect of Kernan’s transformation plan and to monitor and adjust the district’s 

implementation plans based on these indicators. 

 

Expertise and Facilitation: AIR will provide relevant expertise, training, and/or facilitation in 

the creation of performance management systems, assistance with school climate and culture, 

community engagement, extended school programming, assessment and testing, rigorous 

instructional practices to help students meet the expectations of the Common Core, and 

leadership development. 

 

Leadership coaching and professional development:  A leadership coach will work on-site or 

virtually to provide intensive transformation leadership coaching to Kernan’s Principal, the SLT, 

and the DLT. The leadership coach will focus on data analysis and instructional coaching. They 

will also meet either on-site or virtually with the district to monitor implementation progress, 

benchmark assessments, and goals for student achievement. 

 

Curriculum and instruction support and professional development:  AIR content experts 

(for ELA, ELL, and math) will support the Instructional Coaches by leading aligned professional 

development sessions for English, ELL, and mathematics CCSS alignment. They will also 

provide professional development focused on conducting purposeful observations, providing 

focused feedback, and building other skills to improve coaching effectiveness.  

 

Family and Community Engagement: In addition to curriculum support, AIR will share their 

expertise regarding how to support Kernan’s Parent Liaisons and how to develop and support 

teacher and Principal outreach activities to expand communication and enrich family 

involvement.  

 

Progress monitoring: AIR will lead development of a progress monitoring system at Kernan, 

and track implementation through monthly meetings with the School Leadership Team to assess 

progress.  AIR will lead midyear and year-of-end check meetings to examine formative data and 

leading indicators and make plans for course corrections. AIR will also use data gathered 



through these processes to provide technical assistance in planning and preparing for Year 2 

though Year 5. 

 

This regular collaboration will enable AIR and the district to share accountability for the success 

of the transformation plan. (As part of this shared accountability, AIR will participate with 

UCSD and Kernan Elementary in any sanctions or additional requirements in the event that 

outcomes are not met. For example, if the school or the district is required to complete additional 

reporting, reduce funding, or implement specific requirements, AIR will fully support the district 

and school as lead partner.) 

 

Evidence of Partner Effectiveness:  Please see Attachment C for the Evidence of Partner 

Effectiveness Chart.  

 

How External Partners Will Be Held Accountable for Performance:  Partner accountability 

is crucial to the successful implementation of any school improvement plan. Kernan will work 

with closely with AIR to ensure that its contractual agreements will be met, AIR, the Principal, 

and The District Leadership Team will determine reasonable academic or other performance 

targets that are specific to the contractual services and will institute a system of quarterly 

meetings to review data that illustrates the level of service implementation throughout the course 

of the contract so that midcourse corrections are possible. AIR must meet the agreed upon targets 

to continue its contract in the following year; however, our system of quarterly conversations and 

regular data reviews will ensure that there are no surprises. In addition, some targets are subject 

to negotiation based on circumstance. Ongoing evaluation, as well as ongoing communication 

regarding this evaluation, is vital to ensuring that implementation and outcomes are kept on 

track. 
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This section of the application does not apply. 



II. G. Organizational Plan 

 

Management and Team Structures:  Please see School-Level Organizational Chart   

 

Day-to-Day Operations:  The immediate task of school improvement is given to the 

superintendent. The superintendent will retain direct oversight of the Principal and the DLT, who 

both maintain a direct line of communication with the superintendent. The DLT will rigorously 

monitor the quality, effectiveness, and fidelity to the school improvement process and will 

identify areas of progress and challenge, align district resources to better meet those needs, and 

provide regular communication to the board and relevant stakeholders. In return, the Principal 

will retain operational control of the teaching, and support staff and services. 

 

In the day-to-day operations of Kernan, the Principal serves as the instructional leader, 

overseeing all aspects of the school’s instructional program and school improvement efforts. The 

Data Specialist will set, monitor, and communicate progress toward SIG goals and initiatives. 

The Data Specialist will meet weekly with the Principal to review their use of time as 

instructional leaders, discuss classroom observations, and analyze quarterly data from leading 

indicators. 

 

Because all adults are vital to the academic, personal, and social growth of students at Kernan, 

all voices should be heard; decisions about policy and practice are most effectively implemented 

when they are reached by consensus rather than by authority, compromise, or a traditional win-

lose voting system.  At the same time, it is not efficient for all staff members to discuss every 

issue.  Therefore the SLT (Principal, grade level representatives, the Data Specialist, 

Instructional Coaches, student support staff, etc.) as a smaller group is responsible for different 

aspects of school operations and improvement.  They help to make decisions by bringing input 

from the groups they represent and share decisions with the staff. 

 

School Leadership Team:  The school leadership team meets weekly to lead the development, 

implementation, and monitoring of the school improvement plan to improve the educational 

performance of all students through collaborative participation in decision making. Members of 

this team include:  the Principal, the Data Specialist, primary and intermediate teachers, Student 

Support staff, and the 3 Instructional Coaches. 

Formerly called the SBIT, the team’s responsibilities include: 

 Monitoring the reform, progress, and implementation of the school vision. 

 Keeping the lines of communication open between all sectors of Kernan, including staff, 

students, families, the school-based management team and the larger community. 

 Helping to disseminate information throughout the building. 

 Making recommendations to the Principal regarding the major decisions of the school 

(i.e., culture, curriculum, data development, parental engagement, and professional 

development). 

The team uses classroom and assessment data and results of the state reviews and climate survey 

to guide their work. 

 

Grade-Level and Vertical Teams:  Teachers of the same subject area or grade team work 

together with Instructional Coaches and a reading teacher meet weekly during common prep 



periods to ensure that instructional strategies meet all student needs.  They use a process to 

analyze student performance data, including quarterly benchmark assessments and common 

formative assessments, and for instructional planning.  

Grade-level and vertical teams’ responsibilities include:  

• Using protocols for discussion and peer observations. 

• Solving problem regarding specific student issues that affect the success of the students 

in the grade. 

• Engaging in lesson planning and lesson study, and map school curriculum within the 

content areas. 

• Identifying best practices within the content area. 

• Ensuring that instructional practices are aligned and driven by assessment data and that 

student learning needs are targeted through intervention or enrichment. 

• Developing curriculum within content area and examining vertical curriculums 

They use common formative assessment data, district benchmark data and student work to guide 

their work. 

 

Student Support Team (IST):  The student support team includes the Principal, social workers, 

school psychologist, Instructional Coaches, Data Specialist, and a reading teacher.  Community 

partners, teachers, and other staff may join on an ad hoc basis.  They meet as needed, usually 

weekly, to establish a more cohesive and supportive school community. Team responsibilities 

include: 

• Providing families the appropriate services when students encounter academic, personal, 

and social dilemmas. 

• Reducing attendance issues and truancy. 

• Increase positive behavior and student engagement to support academic achievement. 

• Overseeing the referral process for special education, including individualized education 

programs and compliance. 

• Providing professional development to faculty that addresses the needs of the special 

education population. 

• Developing and planning a social-emotional curriculum 

• Using the RTI process to analyze student progress and create intervention plans to meet 

students’ academic and socio-emotional needs 

This team uses data from functional assessments, IEPs, behavior and discipline data, and RTI 

progress monitoring data. 

 

Instructional Coaches:  Instructional Coaches support the implementation of highly effective 

instructional strategies based on student need.  They meet weekly along with the reading teacher 

and the Principal.  The Instructional Coaches observe and coach targeted groups of teachers.  In 

their meetings they debrief their observations and share ideas about how best to coach individual 

teachers.  Together they look for patterns across the observations to help determine what would 

be useful to address in professional development sessions.  Then they plan the needed, job-

embedded professional development.  Instructional Coaches use data from their classroom 

observations and collected classroom assessment data. 

 

Plan for Implementing Annual Professional Portfolio Review (APPR) 

 



Under Education Law 3013-d all probationary and tenured teachers will be observed by a 

certified lead evaluator. Each teacher will be observed at minimum twice per year with at least 

one of the observations being unannounced. In addition, an outside educational expert will 

conduct at least one mini-observation per teacher.  

 

APPR documentation, including Teacher Improvement Plans, will be managed utilizing 

StaffTrac. The management system provides tracking to ensure lead evaluators adhere to 

deadlines, teachers implement suggestions and supports are provided.  

 

Teacher final evaluation ratings are based on a 50% overall NYSUT rubric rating (90% based on 

formal observations conducted by a lead evaluator and 10% based on a mini-observation 

conducted by an outside educational expert) and 50% growth rating from NYSED approved 

assessment. See tables below. 

 

Elements prohibited from being used in teacher evaluation. These include: 

 Evidence of student development and performance derived from lesson plans and student 

portfolios that are not part of an approved rubric; 

 Parent and student surveys; 

 Professional goal setting; 

 Any district or regional assessment not approved by SED; and 

 Any growth or achievement target that does not meet minimum standards. 

 

Elements required in Teacher Improvement Plans (TIPs) 

 Identification of needed areas of improvement; 

 A timeline for achieving improvement; 

 The manner in which the improvement will be assessed; and 

 Where appropriate, differentiated activities to support a teacher’s improvement in those 

areas. 

 

2016—2017 Calendar of Event to Support APPR Implementation 

TASK PERSON 

RESPONSIBLE 

DUE APPENDIX 

Teacher Improvement 

Plan 

(Developing/Ineffective 

Ratings) 

Lead Evaluator No later than 10 days 

after the date on 

which teachers are to 

report prior to the 

opening of classes 

 

Notification of 

Termination 

Lead Evaluator March 1  

Notification of Tenure Lead Evaluator No later than end of 

first semester the year 

teacher becomes 

eligible 

 

Informal Appeals Teacher Within 5 school days  



of receipt of APPR 

rating 

Formal Appeals Teacher  Within 10 school 

after receipt of APPR 

rating 

 

Goal Setting and 

Reflection 

Teacher September 30 A 

Pre-conference LeadEvaluator/Teacher September/October  

SLO’s Teacher October 30  

Observations* Lead Evaluator October—April   

Post Conference Lead Evaluator/Teacher No more than 10 

school days after the 

observation 

B 

Overall Rubric Score Lead Evaluator May  C 

Overall Growth Rating Lead Evaluator June  D 

Final Evaluation Rating Lead Evaluator June   

 

*Minimum Number Required 

Observations Tenured Untenured 

Unannounced X X 

Announced X X 

Unannounced or 

Announced 

 X 

Mini-Observation X X 
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Plan for Implementing Annual Professional Portfolio Review (APPR) 

 

Under Education Law 3013-d all probationary and tenured teachers will be observed by a 

certified lead evaluator. Each teacher will be observed at minimum twice per year with at least 

one of the observations being unannounced. In addition, an outside educational expert will 

conduct at least one mini-observation per teacher.  

 

APPR documentation, including Teacher Improvement Plans, will be managed utilizing 

StaffTrac. The management system provides tracking to ensure lead evaluators adhere to 

deadlines, teachers implement suggestions and supports are provided.  

 

Teacher final evaluation ratings are based on a 50% overall NYSUT rubric rating (90% based on 

formal observations conducted by a lead evaluator and 10% based on a mini-observation 

conducted by an outside educational expert) and 50% growth rating from NYSED approved 

assessment. See tables below. 

 

Elements prohibited from being used in teacher evaluation. These include: 

 Evidence of student development and performance derived from lesson plans and student 

portfolios that are not part of an approved rubric; 

 Parent and student surveys; 

 Professional goal setting; 

 Any district or regional assessment not approved by SED; and 

 Any growth or achievement target that does not meet minimum standards. 

 

Elements required in Teacher Improvement Plans (TIPs) 

 Identification of needed areas of improvement; 

 A timeline for achieving improvement; 

 The manner in which the improvement will be assessed; and 

 Where appropriate, differentiated activities to support a teacher’s improvement in those 

areas. 

 

2016—2017 Calendar of Event to Support APPR Implementation 

TASK PERSON 

RESPONSIBLE 

DUE APPENDIX 

Teacher Improvement 

Plan 

(Developing/Ineffective 

Ratings) 

Lead Evaluator No later than 10 days 

after the date on 

which teachers are to 

report prior to the 

opening of classes 

 

Notification of 

Termination 

Lead Evaluator March 1  

Notification of Tenure Lead Evaluator No later than end of 

first semester the year 

teacher becomes 

 



eligible 

Informal Appeals Teacher Within 5 school days 

of receipt of APPR 

rating 

 

Formal Appeals Teacher  Within 10 school 

after receipt of APPR 

rating 

 

Goal Setting and 

Reflection 

Teacher September 30 A 

Pre-conference LeadEvaluator/Teacher September/October  

SLO’s Teacher October 30  

Observations* Lead Evaluator October—April   

Post Conference Lead Evaluator/Teacher No more than 10 

school days after the 

observation 

B 

Overall Rubric Score Lead Evaluator May  C 

Overall Growth Rating Lead Evaluator June  D 

Final Evaluation Rating Lead Evaluator June   

 

*Minimum Number Required 

Observations Tenured Untenured 

Unannounced X X 

Announced X X 

Unannounced or 

Announced 

 X 

Mini-Observation X X 

 

 
 



II. H. Educational Plan 

 

Curriculum:  Kernan is committed to providing a highly engaging and rigorous curriculum that 

challenges every student and increases instructional learning opportunities.  As noted in the 

Needs Assessment and the DTSDE Report, Kernan is well poised to build on its existing 

capacity in the core areas.  Because UCSD has adopted the state’s Common Core curricula, they 

will be using the ELA and ELL Common Core Modules in addition to the new K—5 Wonders 

Reading series for which they will be trained by the opening of school in September. All grade 

levels will be using Common Core Math Modules.  Many teachers have received training on 

implementing these Common Core Modules and these trainings will continue for new teachers.  

Instructional Coaches will monitor and train teachers who need assistance in implementing 

modules and/or the Wonder Reading series lessons. 

 

While the curriculum is provided by the district, it is understood that Kernan’s school leaders and 

teachers will be engaged in ongoing planning at a deeper level, addressing the needs of the 

students in front of them.  Knowing that Tier I core instruction must be rigorous and aligned to 

the Common Core Learning Standards, teachers will consider how to scaffold instruction 

following a gradual release of responsibility model.  Likewise, teachers will differentiate during 

core instruction, targeting identified skills with flexible groups of students.  Similarly, in 

response to the Needs Assessment, teachers will embed best practices in ENL into the standards-

aligned curricular maps, pacing guides, and units of study and include supplemental instructional 

resources and materials to support students’ English language acquisition. 

 

To align with the SIG implementation period goals, Kernan will take the following steps to 

ensure that all students have access to a rigorous curriculum and learning experiences that will 

adequately prepare them for academic success. 

 

Instruction:  In alignment with Goal 1 of this transformation plan, Kernan will implement 

rigorous, student centered, and effective instructional strategies with fidelity across all grades 

and all subjects.  Effective instructional strategies increase opportunities for higher order 

thinking, analysis and problem solving, and deeper content understanding across core courses 

and common-branch subjects. 

 

All teachers will focus on two particular shifts. The Common Core State Standards require an 

increased emphasis on discourse and argument in both literacy and mathematics, which has 

significant implications for the ways teachers engage students in discussion and the kinds of 

questions they ask students. As teachers pose more challenging questions to students, engage in 

text-based discussions, and invite students to critique the reasoning of others, they will become 

effective with questioning and discussion techniques. Focus on this competency also ensures that 

student voice becomes an integral part of every lesson.  

 

The instructional shifts required for both literacy and mathematics will be strategically 

incorporated and supported in all common-branch subjects and elective courses in the following 

ways:  

 Incorporate logical reasoning and problem-solving opportunities daily, as they relate to 

the content areas.  



 Provide resources for students such as calculators, rulers, scale models, graphic 

organizers, charts, graphs, statistical data, and other resources to enable students to 

experience mathematical connections to various topics across the curriculum. 

 Use informational text and close reads of content-area reading material.  

 Partner mathematics and ELA teachers with teachers of social studies, science, and 

“specials” to develop lesson plans in those subject areas that use numeracy, quantitative 

literacy, and reading comprehension strategies.  

Teachers will purposefully incorporate these strategies into daily lesson plans, receiving timely 

and actionable feedback from instructional leaders to optimize usage. Teachers also will be 

supported in this endeavor through a cycle of observation, reflection, and feedback.  

 

With many of Kernan’s students one grade or more behind in reading or mathematics, it is 

critical to accelerate learning to catch them up.  Traditionally a model of remediation has been 

used to reteach curriculum concepts and skills that a student has not mastered. This approach 

provides a student with a repeat of former strategies to learn the same concept and skill usually at 

a slower pace in much more discreet or smaller chunks of knowledge. To accelerate student 

learning, Kernan will ensure that all student learning is accelerated in the following ways: 

• Kernan will implement the CCSS—aligned curriculum across all subject areas. 

• Job-embedded professional development will be provided to all Kernan teachers through 

the ELA, ELL, and Math Instructional Coaches. Key to increasing student achievement is 

providing teachers with classroom-based support to increase teachers’ content knowledge 

and capacity to accelerate their students. The underlying assumption is the belief that a 

centerpiece for improved student learning is excellent teaching. 

• Kernan will use their ½ hour daily increased time as a catalyst to enable student 

achievement:  increased amount of time in core subjects with comprehensive and 

coordinated student supports that allow students “catch-up” during daily intervention 

periods.  

 

Use of Time:  

 

Proposed School Calendar 

 School Calendar – September 6, 2016 – June 23, 2017 (185 days) 

 Student Daily Hours – 9:05 a.m.—3:05 p.m. (6 hours and 25 minutes) 

 Teacher Daily Hours – 8:35—3:45 (7 hours 10 minutes) 

 Core Courses – 120 minutes ELA; 90 minutes mathematics 

 Afterschool/Enrichment – 60 minutes 

 

Use of time will be balanced among four priorities at Kernan: making every minute of the school 

day count, providing more time for teachers to collaborate to improve instruction and address 

student learning needs, individualized learning time and instruction focused on specific student 

needs, and academic and global enrichment programming before and after school. 

 

Making Every Minute Count:  To successfully increase time for high-quality academic 

instruction, Kernan will maximize time for learning and eliminate unproductive time in the 

schedule. Teachers and administrators will develop and teach routines and assigned roles aimed 



at minimizing transition and non-instructional time such as transitions between classes, and 

lengthy dismissal procedures. All teachers will develop classroom management plans that 

articulate the routines and procedures they will implement to ensure that time is used 

productively. These classroom management plans will detail procedures for passing out and 

collecting papers, dividing into groups, entering and exiting the classroom, asking questions, and 

other procedures intended to create a classroom environment conducive to learning while 

ensuring students remain on task. 

 

More Time for Teachers to Collaborate to Improve Instruction and Address Student 

Learning Needs:  Building teacher skills takes time.  The hard work of refining lesson plans, 

analyzing student data to identify areas of need, and sharing instructional strategies requires that 

teachers and instructional leaders have sufficient time to meet and work together. As noted in the 

Needs Assessment, K—2 teachers report having a good working relationship and use common 

planning time to collaborate, but these practices do not extend school wide.  Schedules will be 

reorganized to provide teachers with regular time for collaboration within and across grade levels 

and subject areas, as well as with instructional support staff, (e.g. special education, ESOL 

teachers, AIS Specialists, and social workers). The effective use of time also can improve the 

quality of instructional time by providing more time for teachers to collaborate to improve 

instruction and address student learning needs. 

 

In addition, ELA, ELL, and Math Instructional Coaches will facilitate the work of grade-level 

teams and vertical teams. A process will be used to analyze student performance data, including 

quarterly benchmark assessments and common formative assessments, and for instructional 

planning. By leading this work, Instructional Coaches will ensure all Kernan teachers work 

collaboratively to: 

• Engage in lesson planning and lesson study, and map school curriculum within the 

content areas. 

• Review weekly formative, summative, and benchmark assessment data to identify 

students who need additional support. 

• Implement instructional practices that are responsive to student assessment data. 

• Work with intervention staff to solve problems regarding how to support struggling 

students, strengthen and tailor instruction to student needs, plan small-group lessons, or 

assign afterschool supports, and ensure student learning needs are targeted through 

intervention or enrichment. 

• Identify best practices within the content area. 

 

Individualized learning time and instruction focused on specific student needs:  The time 

allocated to core academic courses will be increased ELA will be two hours and Math will be 

one and one half hours.  The remaining time will be allocated to social studies, science, special 

areas, interventions, and enrichment. Small group ELA and Math classes will be added to the 

weekly schedule.  These classes will target specific skills for which students need additional 

support, and students will be grouped with peers who have similar needs based on formative, 

summative, and benchmark assessments.  This strategic schedule enables teachers to move 

students into or out of academic support classes easily, based on how students perform at any 

time during the year.  Students excelling in ELA or Math may take on more enrichment courses 

in place of small group classes. In addition to increased time during the instructional day, 



students also will have extended day and summer school opportunities to develop creative 

thinking and problem solving skills that come from a well-rounded education. 

 

Extended learning time is currently offered to Kernan school students, but enrichment programs 

are still needed.  During the 2016—17 school year, the ELA, ELL, and Math Instructional 

Coaches and the Data Specialist will coordinate all extended learning time for struggling K—6 

students.  Students will be identified by formative and summative assessments and a curriculum 

aligned to the CCSS will be followed for both small-group interventions and enrichment 

programming.  Student progress will be tracked, and data will be analyzed and discussed in 

grade-level and vertical team meetings to create targeted interventions for specific high-need 

students and also to evaluate the effectiveness of the afterschool program.  Particular attention 

will be paid to ELLs, students with IEPs, and high-achieving students. 

 

Extended learning time and remediation will be focused on targeting the needs of every student.  

Enrichment activities will be offered to all students in order to deepen student engagement and 

promote positive home-school relationships.  SIG funding will provide for transportation outside 

of normal school bus schedules so that even students who travel to school by bus will be able to 

take advantage of extended day and summer offerings. 

 

Data Driven Instruction/Inquiry:  A major change to Kernan’s instructional program will be 

deliberate and efficient use of systems to monitor student achievement. This aligns with Goal 2.  

The school leadership team is committed to employing an approach to data use that is 

comprehensive, timely, cyclical, and student centered.  In response to the needs assessment and 

in line with the goal for the SIG period, Kernan will continue the current practice of collecting 

data.  As a result, continuous improvement in all programs and structures will be realized.  This 

process of continuous improvement will be realized in the following ways: 

  

1.  Following benchmark assessments, teachers will conduct data analysis and action planning. 

Data analysis days will be built into the school wide calendar. The district or school will provide 

data reports to each teacher that are succinct and contain an item analysis, standard-level 

analysis, and bottom-line results. Teachers will use a common written template and structured 

protocol for deep analysis.  

 

2. This process will require reflection and action planning at the following levels: individual 

teacher, grade level, subject area, and school wide. Through the analysis of assessment results, 

teachers will identify strengths, weaknesses, and gaps by standard and skill. Deep analysis will 

require that teachers identify not only what students did not learn but also why they did not learn.  

 

3. Through data analysis, teachers will address the standards and skills not mastered by the 

whole class, groups of students, and individual students. They will delineate the standards and 

skills that must be retaught to the whole class, the skills that will be addressed through small-

group instruction, and the individual students who require placement in intervention programs, as 

outlined in the school wide RTI framework.  

 

4. At the grade level meetings, teams will address performance trends and then create an action 

plan to identify best practices and key actions that everyone will implement to address 



assessment results. Additional time will be spent developing concrete elements of lesson plans 

that will be used to address needs and gaps in specific skills and standards.  

 

5. Ongoing job-embedded training, support, and professional development will be aligned with 

the assessment calendar but will be adaptable to student learning needs. The Instructional 

Coaches and the Data Specialist will facilitate teacher data-analysis meetings after each 

assessment and will maintain focus on the process throughout the year. The Principal, Data 

Specialist, and Instructional Coaches will review and provide feedback on lesson and unit plans, 

conduct classroom observations, and give feedback driven by action plans and student needs. In 

addition, the Principal, Data Specialist, and Instructional Coaches will identify, share, and 

disseminate best practices, resources, and strategies from high-achieving teachers at Kernan and 

at Dr. Martin Luther King, Jr. School.  The School Leadership Team will encourage and 

facilitate classroom inter-visitations between Kernan and King schools.  

 

Student Support (Academic Intervention Services):  Kernan teachers need a targeted way to 

discuss individual learning needs for both low-performing and high-achieving students.  The 

school wide framework for providing academic, social-emotional, and student support to the 

whole school population must include the following components:  

 A multi-tiered intervention program and strategies that increase in levels of intensity 

(RTI) 

 Frequent and ongoing progress monitoring to determine student progress and program 

efficacy 

 A team structure to organize and analyze student performance using progress-monitoring 

data (IST) 

 

Student support teams and grade-level and vertical teams serve as the major systems for the 

identification of students at risk for academic failure, disengagement and/or health issues. Grade-

level teams will meet following common benchmark assessments. During this time, teachers will 

analyze data and identify groups of students and individual students who are not meeting 

benchmark goals. Students are placed into intervention programs designed to address skill 

deficits. Following district-developed progress-monitoring protocol, students will be moved into 

other intervention programs to address additional skills, remain in interventions for additional 

cycles, or be moved out of the intervention following the RTI model of support and 

programming. 

 

Two full time social workers and the Student Support Team (SST) will establish a more cohesive 

and supportive school community and will provide Kernan’s students and families with 

appropriate services when students encounter academic, personal, and social challenges. SST is 

comprised of the Principal, social workers, school psychologist, Instructional Coaches, Data 

Specialist, and a reading teacher.  Community partners, teachers, and other staff may join on an 

ad hoc basis. The team’s core responsibilities are focused on attendance, truancy, and discipline. 

They will meet weekly to reduce attendance issues and truancy, increase positive behavior and 

student engagement, design targeted interventions for struggling students, and oversee the 

referral process for special education.  The SST will also communicate directly with students and 

their families and work collaboratively with the Kernan’s two Parent Liaisons.  

 



School Climate and Discipline (PBIS):  Kernan is committed to ensuring a safe and supportive 

learning environment.  As described in the Needs Assessment, and in alignment with Goal 3 of 

this transformation plan, the school climate and culture is a priority area. While Kernan currently 

has a PBIS system in place, Office Discipline Referral data reveals that discipline reports have 

been increasing steadily from 313 infractions in 2012--13 to 803 infractions in 2015--16.  Kernan 

is committed to developing positive school environment that provides the necessary supports to 

ensure student success, and that includes an emphasis on consistent positive behavior supports.  

 

Kernan’s teachers and Principal understand that building a supportive learning environment is 

not only about disciplining students but also about building relationships with and setting high 

expectations for them and taking fair and consistent action.  As a result, Kernan will refine the 

current school wide positive behavior program and discipline system with clearly established 

expectations for safety, discipline, and respect. The policies and related system will include 

concise, school wide behavior expectations common for all students and a continuum of 

supports, interventions, incentives or rewards, and consequences.  In addition, the school wide 

behavior policy will identify which behaviors are to be handled by teachers, behavior support 

staff, and school leaders.  

School wide positive behavior and intervention programs will include the following:  

 An instructional component for teaching students self-control and social-skill strategies 

 Links between individual classroom management strategies and the school wide 

behavioral support system 

 Regular collection and use of data regarding discipline and school climate  

 Deliberate professional development that builds capacity to facilitate learning 

experiences and manage classrooms in a way that results in a safe and healthy learning 

environment  

 

Students with disabilities will be held to the same universal behavior expectations. Students who 

do not respond to universal programs and supports will receive a functional behavioral 

assessment to identify patterns, behavior, and consequences. Individualized behavior plans will 

be developed as needed. Teachers will use universal classroom management practices for all 

students, and then they will determine which students need additional support. Individualized 

interventions will be selected that incorporate strategies, modifications, and needs identified in a 

student’s individualized education program.     

 

Parent and Community Engagement:  Kernan will develop a consistent and unified approach 

to family involvement through an organized and deliberate effort to reach all parents and families 

and to encourage them to engage with the school in ways that meet their needs.  Establishing 

opportunities for parents to engage with the school can help parents become more 

knowledgeable about how to support their children’s academic achievement. Kernan will employ 

the following formal mechanisms and information strategies to increase parental and community 

engagement:  

        

• Develop a family/school compact that will delineate how parents and teachers will share 

the responsibility to build and develop a partnership to help students meet high standards. 

The compact will serve to engage parents, in collaboration with staff and students, around 

strategies for increasing student achievement.  



• Survey parents at the beginning of the school year to determine the best way to 

disseminate information to them, receive their feedback, and determine how the school 

can assist them so that they can better support their children. Receiving information 

directly from parents will inform the school’s next steps regarding parents’ needs, 

programs, and protocols for reaching and appropriately engaging parents and families. A 

parent survey administered at the end of the year will provide feedback about the 

effectiveness of the strategies employed and will inform planning for Years 2 through 5.  

• Use varied forms of communication, including increasing the use of technology to keep 

parents and families informed about the school community and their children’s progress. 

Family communication will flow in both directions. In keeping with the increased use of 

technology, the school will explore and implement opportunities for communication that 

include automated calls, e-mail, better use of the school website, newsletters, and regular 

phone outreach. 

• Utilize district translators (Academic Coaches) to communicate with parents in other 

languages that may be spoken by parents at the school, and provide written 

communication in major languages. Parents cannot engage with teachers and school 

personnel if they don’t understand what is being said or written. In order to increase the 

number of parents who participate in school activities, it is critical that parents feel 

comfortable and that the school communicates effectively. SIG funds will allow 

translators to attend the 7 Parent Events. 

• Host activities that meet the needs of students, parents and families, and the community 

at large. Using SIG funds, Kernan will host 7 Parent Events to positively influence its 

school climate.   These may include academic or social celebrations, literacy or 

mathematics events, or training for parents and community members by a partner 

organization (e.g., parenting classes, extracurricular activities, or job and skills training). 

Kernan’s goal is to open the school to families one evening a month for fun, educational 

enrichment activities.  Children will be welcomed along with parents.  A range of age-

appropriate education enrichment will be offered for their enjoyment.  
 



II.  I.  Training, Support, and Professional Development 

School Leadership/Staff Involvement in Development of Plan:  A collaborative team 

developed the school-level plan. The team includes representatives from the UCSD Management 

Team (including the Directors of Special Education/ELL, K—12 Curriculum and Instruction, 

and Grants, Contracts, and Compliance) and teacher leaders who also sit on the school’s SLT. 

Professional development supports both the district’s and school’s efforts to increase student 

achievement through an ongoing, high quality, comprehensive system of professional 

development for instructional and support staff.  Professional development is based on the theory 

of action that quality professional development will improve knowledge and skills, enhance 

instructional practice, and result in increased student achievement.  The needs assessment 

identified areas in which instructional staff needs training and support to achieve the mission, 

vision, and goals of school improvement.  

 

Leadership Training:  The AIR Leadership Coach will begin by supporting the Principal with 

several intensive days of one-on-one coaching.  This will prepare the Principal for the upcoming 

year to ensure alignment with the transformation plan and Kernan’s needs.  That coaching 

relationship will continue throughout the year with multiple on-site and virtual sessions once a 

week or more if needed.  The AIR Coach will also conduct quarterly progress checks to assess 

the school’s academic standing and overall climate.  AIR support will run from September to 

June. 

 

Instructional Coach Training:  The AIR Coach will provide direct coaching on-site and 

virtually. The previously trained Coaches from King School will serve as local supports for 

Kernan’s coaches.  The Instructional Coaches and Data Specialists are the core of the program 

for student’s academic improvement. Their training is essential since they will use skilled 

observations and recommendations to effect changes in the way teachers deliver instruction and 

use data to inform instructional modifications. They will observe and coach targeted groups of 

teachers.  They will learn how to embed training and reinforce professional development aspects 

in classrooms. Their training will start early in September and will continue through the year.  

 

Professional Development Workshops:  Because 83% of the teaching staff at Kernan will be 

new to the school or new to the district in the 2016—17 school year, it is imperative that a 

deliberate plan to ensure common professional knowledge will be in place.  This will be 

accomplished in two ways.  First, workshops will be held at Kernan for four important aspects of 

school functioning: Differentiated Instruction, PBIS, Using Formative Assessment Data, and 

Data Driven Instruction.  As teachers go through the trainings, the Principal, Instructional 

Coaches, and Data Specialist will work during observations and debriefing sessions to look for 

and reinforce the skills the teachers have gained.   These trainings will be ongoing throughout the 

year from September through June.   

 

Book Studies:  Teaching with Poverty in Mind and Total Participation Techniques are two 

books that contain essential elements that affect attitudes of teachers.  Teachers will read them 

outside of school. Application of their content will be infused throughout teachers’ planning 

meetings, discussions of students’ performance, and curriculum meetings. One book will be read 

during the first semester and one the second semester.  

 



Content/Grade level Curriculum and Instruction:  Class schedules to allow teachers to be 

free for meetings that involve the same grade or content that they teach.  During these meetings, 

teachers will discuss their students’ progress and will make adjustments to curriculum based on 

their observations.  Since learning and teaching involve change, it is essential that teachers see 

their curriculum as fluid enough to change to incorporate new skills learned in professional 

development or incorporate new techniques that will better engage students’ minds. An 

Instructional Coach and/or the Data Specialist will facilitate these discussions.   These meetings 

will occur a minimum of once a week.   

 

Response to Intervention/RTI Edge:  Kernan is one of two elementary buildings that is part of 

a district-wide pilot program for the RTI Edge data collection system.   The Data Specialist is 

part of this group.  This professional development will be ongoing throughout the year.  Teachers 

will attend meetings at the district offices, and the BOCES specialist will come to Kernan.  This 

year, the pilot will involve teachers from each of the grade-level groups so that eventually, when 

the program becomes fully implemented district-wide, each teacher will have “go-to” support.    

 

Kernan’s vision for professional development is focused on improvement of student achievement 

outcomes.  Everyone on staff will be supported in the effort to improve practice using the needs 

of the students as a guide.  For the most part, professional development will be generated, 

planned, and implemented by the instructional leaders of the school, including three Instructional 

Coaches and the Data Specialist. The AIR leadership coach will support these efforts.  

Professional development will occur at regularly scheduled meetings, through individual and 

team coaching, job-embedded learning opportunities, consistent assessment and analysis of 

student work, and progress towards learning objectives and targets, and the school improvement 

goals.  The diagnostic needs assessment identified major areas of need for the students and 

teachers which are reflected in the identified goals for the SIG implementation period.  

Professional development will support the goals of the transformation plan.   

 

UCSD will support the school in the implementation of its school improvement plan through a 

variety of district level professional learning opportunities offered to the Instructional Coaches, 

Reading Teachers, and other instructional leadership staff.  The UCSD district team will provide 

continuous follow-up and support to the Principal, Instructional Coaches, and Data Specialist in 

order to build Kernan’s internal capacity to deliver job-embedded professional development and 

to grow instructional leaders who can serve as peer coaches after the SIG funding ends. 

 

Bank Street Education Center will provide additional support to enhance our SIG and district 

funded professional development.  Identified areas of focus include leveraging formative 

assessments to engage students and promote student ownership of learning to improve academic 

achievement.   

 

Instructional Coaching:  Instructional Coaching at Kernan will be the main vehicle for 

developing proficiency of all teachers through a set of high leverage, instructional and classroom 

management skills and by supporting and sustaining these skills through focused observations, 

actionable feedback, and differentiated follow-up and support activities such as co-planning and 

modeling of lessons.   

 



Observations made by the ELA, ELL, and Math Instructional Coaches are aligned to school-

wide professional development goals, student learning benchmarks and targets, and school 

improvement goals.  Coaches will help plan professional development sessions around school-

wide instructional goals and will work with individual teachers and teams of teachers in defined 

areas of focus, including but not limited to: establishing classroom rules and procedures; 

defusing disruptive behavior; modeling, co-planning, and co-teaching lessons; and aligning 

assessment practices and instructional shifts in lesson and unit planning.  The Coaches’ ongoing 

observations will help determine the professional development needs of the staff.  The Coaches, 

in collaboration with the SLT, will also analyze curriculum to help determine critical content and 

skills. 

 

Grade Level and Vertical Team Meetings. During implementation of the transformation plan, 

grade-level and vertical teams will meet regularly to examine teaching practices, look at and talk 

about student work, analyze student performance, analyze interactions between teachers and 

students, focus and reflect on important teaching and learning questions, and address 

achievement gaps.  This team meeting structure supports instructional improvement, systematic 

data use, and a school culture focused on continuous improvement. The practice of reading, 

grading, and sharing teacher assignments and student work helps to build inter-rater reliability.  

By focusing on student learning at these meetings, teachers positively affect the culture of a 

school as they improve the quality of classroom instruction.  

 

Evaluation Plan: Evaluation planning will be an integral part of professional development planning. In 

collaboration with UCSD staff and AIR, the Principal will ensure that professional development, training, 

and support are closely aligned to the school improvement goals and strategies. Specific professional 

learning outcomes and related indicators, along with the expected outcomes in student learning and 

related indicators, will be identified prior to each professional learning activity. Interim outcomes, 

indicators, and benchmarks include the following: teacher perception, new knowledge and skills, changes 

in school organization and culture, and changes in student learning.  Evaluations of training, support, and 

professional development will focus on the following three questions:  

 Did the professional development take place as planned?  

 What were teachers’ perceptions of the professional development?  

 Did the professional development achieve the intended outcomes? 

 

The AIR’s Progress Checks will serve as the major venue for analyzing PD outcome data, 

reflecting on implementation fidelity, and determining necessary midcourse corrections to ensure 

that professional development is on track to supporting identified school improvement goals.  

The Progress Check is a facilitated process of reflecting on the SIG plan goals and objectives 

alongside relevant, up-to-date school data at the conclusion of the first semester or midway 

through Year 1 of a transformation. The purpose is to identify the depth of implementation of the 

initiatives of the SIG plan; to identify which initiatives should be continued, adjusted, or stopped; 

and identify and prioritize next steps for deepening implementation and effectiveness.  Rigorous 

ongoing evaluations will help refine training, support, and professional development programs in 

several ways:  Formative monthly evaluations to assess professional development outcomes and 

needed adjustments, quarterly evaluations to assess changes in Kernan’s organization and 

culture, and an annual evaluation to indicate changes in teachers’ practices and in student 

achievement based on professional development. 



 

In order to adequately assess the effectiveness of planned training, support, and professional 

development, data collected on professional learning implementation will include careful record 

keeping and the following quantitative and qualitative data sources: 

 Sign-in sheets to track teacher participation 

 Activity logs to track follow-up support for individual teachers and groups of teachers 

 Surveys and evaluation forms to gauge teacher perception and whether teachers are likely 

to apply new knowledge and skills in their professional practice 

 An analysis of benchmark assessments, common formative assessments, daily formative 

assessments, and student work.  
 



Training/Professional Development Events for Kernan Staff   9/1/16 to 6/30/17   

Planned 

Training/ 

Professional 

Development 

Responsible 

Agent 

Desired Measureable 

Outcomes 

Analysis and Reporting 

Outcomes 

Leadership 

Training for 

Principal 

AIR Leadership  

Coach 

• Teachers’ perception of 

Principal will improve 

• School climate will 

improve 

• Student performance 

will show gains 

• Principal will efficient 

guide staff through 

transformation process 

• School Climate Survey will 

reflect positive changes 

• District Leadership Team will 

examine school-based reports 

and teacher survey results.  

• AIR Coach will conduct 

quarterly progress checks to 

assess the school’s academic 

standing and overall climate. 

Instructional 

Coach Training 

for ELA, ESL, 

and Math 

Coaches and 

Data Specialist 

• AIR 

Leadership  

Coach 

 

• King 

Instructional 

Coaches 

• Positive perception of 

coaching activities 

• Improved teachers’ 

instructional 

knowledge and skills 

• Application of best 

practices 

• Increased student 

achievement  

• Quarterly data analysis and 

reporting during AIR’s 

meetings with Kernan and 

King’s Instructional Coaches 

• Coaches will use Coaching 

Tracking Tool to analyze and 

respond to observational data 

• Instructional Coaches will 

meet weekly assess 

individual teacher’s needs 

• Principal’s Instructional 

Walks will record teachers’ 

use of strategies.   

• Student performance data 

Kernan 

Instructional 

Staff will 

receive 

Professional 

Development 

for: 

• Differentiated 

Instruction 

• PBIS 

• Using 

Formative 

Assessment 

Data 

• Data Driven 

Instruction 

 

• Teacher 

Center  

 

• District 

Administrator 

for Data and 

Testing 

 

 Outside 

 Education 

Experts 

 

 AIR 

 

 Data  

Specialist 

• Deliberate use of 

differentiation 

• Reduced behavior 

referrals 

• Increase in positive 

behavior 

• Results of formative 

assessments will 

influence strategies 

and reinforced lessons 

• Teachers will use data 

to drive instructional 

decisions Teachers’ 

skills and instructional 

knowledge will 

improve 

• Application of best 

practices 

 Principal’s observations will 

measure application of 

teachers’ new skills and 

knowledge 

 Teachers’ lesson plans will 

reflect new knowledge 

 Instructional Coaches and 

Data Specialists will see 

skills applied in the 

classroom 

 Data Specialist will collect 

data 

 Data analysis/reporting to 

SLT 

 Student performance data 

 DLT will examine school 

data 



• Increased student 

achievement 

Book Studies 

for:  

• Teaching 

with Poverty 

in Mind 

• Total 

Participation 

Techniques 

• Teacher 

Center 

 

• King and 

Kernan 

Instructional 

Coaches 

• Teachers’ methods 

and behavior will 

reflect information 

learned 

• Teachers’ 

understanding of 

students and parents 

will increase 

• Improved classroom 

time on task 

• Fewer behavior 

referrals 

• Increased student 

achievement 

• Principal’s observations will 

measure application of 

teachers’ new skills and 

knowledge 

• Parent/Teacher interactions 

will improve 

• Teachers’ lesson plans will 

reflect new knowledge 

• Instructional Coaches and 

Data Specialists will see 

skills applied in the 

classroom 

• Student performance data 

Content/Grade 

level 

Curriculum 

and Instruction  

• Instructional 

Coaches  

• Data 

Specialist 

• AIR content 

coach 

• Teachers’ improved 

content and 

instructional 

knowledge 

• Application of best 

practices 

• Increased student 

achievement 

• Principal’s observations will 

measure application of 

teachers’ new skills and 

knowledge 

• Teachers’ lesson plans will 

reflect new knowledge 

• Instructional Coaches and 

Data Specialists will see 

skills applied in the 

classroom 

• Student performance data 

Response to 

Intervention/ 

RTI Edge for 

pilot teachers 

and one 

additional 

teacher from 

each grade 

level 

• BOCES 

• Data 

Specialist 

• Instructional 

Coaches 

• Current RTI 

Edge pilot 

teachers 

• Representative 

from each 

grade level 

• Fewer behavior 

referrals 

• Improved classroom 

management 

• More time on 

instructional tasks 

• Data analysis/report will occur 

during SLT meetings 

• Data Specialist will collect data 

from teachers 

• Analysis will focus on ELA 

during this pilot year. 

 

 
 



II. J.  Communication and Stakeholder Involvement/Engagement 

 

One of the core beliefs driving the transformation plan is the district-wide and school-wide 

understanding that school staff, parents, and community members are partners in the change 

process.  The School Turnaround Field Guide identifies three critical gaps in parent, community 

and stakeholder engagement that must be addressed to ensure successful school transformation.  

These include: 

• Building awareness of the need for change among students, parents, educators, policy 

makers, and communities. 

• Engaging and mobilizing stakeholder and building public demand to advocate for needed 

changes. 

• Establishing laws and policies that support those making decisions. 

 

Together, the district and school are committed to implementing regular and systemic actions to 

address these gaps and to ensure that all parents, community members, and other stakeholders 

are well-informed regarding implementation of the SIG plan. 

 

A number of meetings were convened as part of the transformation plan development process: 

• A Board Presentation was held in March 2016 to review how Kernan came to be a 

Priority School, the requirements by law, the model options, and plans for next year. This 

meeting was taped and aired on the Public Education Access Channel.   

• The UCSD is hosting a meeting for the Kernan school community to explain the school’s 

accountability status and the NYSED Priority School requirements.  The meeting will 

provide a detailed overview of the transformation model including the Priority School 

requirements.  

• A summary letter is being sent to all Kernan parents. 

• During the summer of 2016, the district will hold a meeting at Kernan for Kernan parents 

and the community to introduce the new Principal, discuss the vision, expectations and 

goals for the school, and discuss plans for increasing parent engagement and 

involvement.  We will encourage parent input and feedback. 

 

Communication Plan:  The SLT and the new Principal will create a plan to work and 

communicate with stakeholders prior to and during implementing the transformation.  This plan 

will open lines of communication between the district and the community and will ensure that all 

parents, families, and community members are kept abreast of the initiatives and progress of 

school transformation. Multiple forms of media and user-friendly data will be used to reach all 

stakeholders and to build community-wide support for dramatic school change. This plan will 

ensure that: 

• A compelling case and sense of urgency for success for all students is communicated. 

• A clear and consistent message is received across the school community. 

• An environment of high expectations is communicated and created. 

 

AIR will also report monthly to the District Leadership Team and Superintendent on the progress 

of the reform initiatives. Quarterly meetings with the teachers will also provide status updates on 

progress and will strengthen collaboration. The DLT and Parent Liaisons will also play a leading 

role in communicating that the implementation of Kernan’s school transformation process is 



important to parents, families, and the community.  There will be a review every six weeks; a 

progress check right after the second semester; and a year-end review. 

 

School Leadership Team:  The SLT will monitor the progress of the SIG, determine necessary 

course corrections and ensure that all stakeholders are regularly informed. Comprised of   

primary, intermediate, special education, and ESOL teachers, social workers, AIS facilitator, 

Data Specialist, Instructional Coaches, and two Parent Liaisons, the team will communicate 

monthly progress of the ongoing transformation activities and successes to the district, teachers, 

parents, and community members.  To facilitate this, some members of the SLT will serve on the 

Kernan Ad Hoc committee.  This committee is also comprised of UCSD Board of Education 

members, community members, and district leadership.  An AIR representative may also attend 

these scheduled monthly meetings.  A Burmese Academic Coach also attends.  The SLT 

committee members will inform the Kernan Ad Hoc committee about the progress and successes 

of the transformation process and will answer questions and address concerns.  The Board of 

Education committee members will report this information at the monthly Board of Education 

meetings that are taped and aired on the local public access channel.  

 

Parent and Community Involvement: The SLT will take the leading role in providing regular 

updates to parents and families about the school plans and implementation of the SIG plan. 

Several modes of communication will be used, including:  

 Surveying families and students on ways the school can effectively engage with them and 

assess satisfaction with school services 

 Publishing weekly newsletters and providing parent calendars to improve communication 

and strengthen links between home and school 

 Providing multiple and varied opportunities to engage parents in school and learning 

activities 

 Welcoming and supporting new families with support from the school’s instructional 

support team and school staff 

 
 



II.  K.  Project Plan Narrative/Timeline 

 

Pre-Implementation Period—Goals and Key Strategies:  In preparation for Year 1 the 

following goals and key strategies will be addressed in a pre-implementation period prior to the 

opening of the 2016—2017 school year:  

 Continue the alignment of comprehensive curriculum.  

 Review School Improvement Grant (SIG) and establish necessary team structures. 

 Communicate vision and build support for SIG plan.  

 Collaborate with AIR and King school’s Data Specialist and Instructional Coaches to 

model Kernan’s plan using King School’s successes 

 

Pre-Implementation Period—Actions and Activities:  District funds have supported 

curriculum alignment activities, including summer training sessions for the newly adopted K—5 

Wonders Reading series.  As soon as the new Principal is in place at the end of July, the Kernan 

School schedule will be revised to accommodate extended time within the school day. The SLT 

team members will be selected. In addition, the timetable for the school-based professional 

development plan will be set.   

 

Implementation Period—Goals and Key Strategies:  The following goals and key strategies 

will be addressed during the Year 1 Implementation Period (September 1, 2016, to August 31, 

2017):  

 Implement and celebrate early wins 

 Launch School Leadership Team and set schedule for weekly meetings for the year 

 Provide both after school and job-embedded professional development to support 

implementation of the aligned curriculum; benchmark assessments; data-driven 

instruction; and instructional strategies that address targeted learning needs 

 Implement extended learning time programs and develop transition plans 

 Monitor weekly implementation data  

 Execute communication plan for teachers, district, parents, and community 

 Implement school-family engagement and partnership plan 

 Reduce class sizes 

These goals for Year 1 address the areas of focus for the entire five-year SIG period:  Improved 

academic performance,  

 

Early Wins 

Early wins for Kernan include: 

 The established schedule to allow common planning time to facilitate horizontal/vertical 

grade level and data meetings 

 Reduction of class sizes based on hiring 5 additional district-funded classroom teachers  

 Increasing student supports through district-funded hiring of additional staff: an AIS 

facilitator, a reading teacher, an ELL teacher, a social worker, and a Parent Liaison 

 SIG funded addition of ELA, ELL, and Math Instructional Coaches 

 School Climate 

 PBIS student assembly 



These early wins, as set forth for Year 1, indicate the UCSD’s support for the plan and will 

facilitate its successful implementation.   

 

Leading Indicators  

• Principal, AIR leadership coach and superintendent will meet monthly to examine 

observation data 

• Discipline referral reduction, parent/teacher/student surveys, increased parent attendance 

at school events, and AIR leadership reports will report increase in positive school 

climate 

• Quarterly benchmark assessments, formative and summative assessments, unit test 

grades, and i-ready data will be reported to the Data Specialist at grade-level/vertical 

team meetings and data team meetings.  

• Incremental gains in individual student achievement, especially in ELA and Math, will be 

identified 

 

These leading indicators of success are part of the ongoing process that will be examined 

regularly at weekly grade-level meetings, SLT meetings, Instructional Coach meetings, 

Principal/District Leadership Team meetings, and AIR reviews.  Data will be collected, 

analyzed, and reported.  The overarching goal for the full implementation years of the SIG is to 

continually monitor data and program effectiveness to ensure that the transformation evolves to 

fit Kernan’s needs. Data from leading indicators will be reviewed weekly to address 

implementation issues, ensure data-driven decision-making processes, and determine timely 

course corrections. In addition, district and school leaders will examine the correlation between 

student outcome data and leading indicators, thereby targeting the leading indicators that are the 

most connected to student learning outcomes and turnaround success. 

This proposal addresses all required elements of the Transformation model.   A new 
Principal will replace the current Principal by July 30, 2016.  Teachers whose students 
show achievement gains will be rewarded with additional, paid opportunities through 
extended learning time hours, planning sessions, and by acting as mentors to teachers 
whose students show fewer gains.  The postings for hiring new teachers for Kernan will 
include specific turnaround teacher competencies.  Teachers who do not achieve 
acceptable HEDI ratings will be mentored and provided with strategies to improve their 
ratings.   
 
The school day will be extended a minimum of 200 hours each year by increasing learning 
time within the school day by ½ hour, by providing 20 weeks of extended learning time 
after school, and by providing 20 days of summer school for all K—6 Kernan students.  
These extended opportunities will provide both skills-targeted and enrichment activities.  
Teachers’ schedules have been structured to include common planning time to facilitate 
daily collaboration at data meetings and grade-level and vertical meetings.   
 
The Principal will have the essential flexibility to target the specific needs of Kernan’s 
unique population.  The Principal will work closely with the AIR leadership coach to ensure 
that the autonomy provided will keep decisions focused on the goals set for this 
transformation.  The Principal will have input in the hiring of staff for teachers who are 
being replaced, will review and make adjustments to how time is used within the school 



day, and will, collaboratively with teacher input, approve and order materials for extended 
learning sessions.  This oversight by a single person is necessary so that Kernan’s students 
will benefit and will show improved academic and socio-emotional outcomes.  
 
 

























III. SIG Budget Narrative  

 

Year One Budget aligned to FS-10 

Year one of this SIG (September, 2016 through June 30, 2017) at Kernan Elementary would 

cost $500,000 that would be allocated to align with Kernan’s three areas of the proposed 

educational program:  students’ academic performance, parent involvement, and professional 

development, especially as it relates to data driven instruction.  These support the transformation 

model by addressing the creation of high-quality staff, additional time and support for students, 

rewarding competent teachers with additional paid opportunities, and allowing the Principal 

autonomy over the focus of the program.  

 

To address students’ academic performance: Kernan will employ 3 Instructional Coaches for 

a total of $226,860.  The salaries for the coaches will be based on their contracts.   The cost for 

the first is $57,750.  Fringe benefits will be $4418 for FICA, $6930 for retirement, $8,484 for 

individual plan health insurance, $404 for workers’ compensation for a total fringe of $20,236.  

The total for the second is $56,300. Fringe benefits will be $4,307 for FICA, $6,756 for 

retirement, $17,970 for family plan health insurance, $394 for workers’ compensation for a total 

fringe of $29,427. The total for the third is $45,420. Fringe benefits will be $3,475 for FICA, 

$5,450 for retirement, $8,484 for individual plan health insurance, $318 for workers’ 

compensation for a total fringe of $17,727. 

 

The cost of teachers for both extended learning time during the school year and the summer will 

cost a total of $97,048.  For extended learning time, 16 teachers will work an additional 1 ½ 

hours per day, three days a week, for 20 weeks.  Their compensation, based on the UTA contract, 

is $28 per hours.  That totals $2520 per teacher for a total cost of $40,320.  Fringe benefits for 

the extended learning hours will be $3084 for FICA, $4,838 for retirement, and $282 for 

workers’ compensation.  Fringe totals are $8,204.  For the four-week summer program, 16 

teachers will work 4 ½ per day for five days a week for 4 weeks.  Their compensation, based on 

the UTA contract, is $28 per hours.  That totals $2,520 per teacher for a total cost of $40,320.  

Fringe benefits for the extended learning hours will be $3,084 for FICA, $4,838 for retirement, 

and $282 for workers’ compensation.  Fringe totals are $8,204. 

 

Busses needed for student transportation will total $12,520.  Although the district supplies one 

after school bus for extended day activities, this program will require an additional bus.  That 

cost will be for a bus from Kernan to the students’ bus stop for 60 days at a cost of $80 per day.  

That total is $4,800. Transportation for the 20 summer days of the program will involve both 

pick up and delivery of students.  That will total $7,720 for 2 busses for each of 20 days for $193 

per day. 

 

$40,203 is anticipated for supplies for extended learning time activities--$10,112 for the student 

learning logs and other student supplies for extended learning sessions that run during the school 

year, $28,478 for instructional materials for extended learning, and a small budget, $1613, for 

supplies for the summer sessions. 

 

To address parent involvement:   Seven events will be scheduled for the 2016-17 school year.  

To support those events, 16 teachers will work an additional 3 hours for each event for 7 events. 



Their compensation, based on the UTA contract, is $28 per hours for a total of $588 per teacher 

for a total cost of $11,323.  Fringe benefits for the parent events will be $720 for FICA, $1129 

for retirement, and $66 for workers’ compensation.  Fringe totals are $1,915.  

 

Although the district employs translators throughout the year, they will also need to be 

compensated for attending parent events. To support those events, 6 translators will work an 

additional 3 hours for each event for 7 events. Their compensation, based on contract rates is $20 

per hour for a total of $420 per translator for a total cost of $3,122.  Fringe benefits for the parent 

events will be $193 for FICA, $391 for retirement, and $18 for workers’ compensation.  Fringe 

totals are $602.  

 

A Parent Liaison will also attend the 7 parent events for a total cost of $662.  To support those 

events, 6 translators will work an additional 3 hours for each event for 7 events. That 

compensation, based on contract rates, is $25.43 per hour. Fringe benefits for the liaison will be 

$41 for FICA, $83 for retirement, and $4 for workers’ compensation.  Fringe totals are $128.  

 

$910 is budgeted for materials for the 7 parent night events. 

 

To address professional development:  Money for Professional Development activities totals 

$18,771.  This includes planning hours for the Principal, the coaches, and the SLT.  Those 

activities have been budgeted for 5 staff members for 25 hours at $28 per hour, as per contract 

for a total of $700 per participant for a total cost of $4,213.  Fringe benefits will be $268 for 

FICA, $420 for retirement, and $25 for workers’ compensation.  Fringe totals are $713. Another 

component involves PD hours.  For this 16 teachers will work an additional 3 hours each month 

for 9 months. Their compensation, based on the UTA contract, is $28 per hours for a cost of 

$756 per teacher for a total cost of $14,558 for 16 teachers.  Fringe benefits will be $925 for 

FICA, $1452 for retirement, and $85 for workers’ compensation.  Fringe totals are $2,462.  

 

The final component involves substitutes to allow teachers to remain in the building as they work 

on curriculum, data teams, and for job-embedded professional development.   80 substitute days 

are planned at a total cost of $7,368. Each substitute day costs $80.  Fringe for those days are 

$520 for FICA, and $48 for workers’ compensation for a total fringe cost of $568. 

 

Indirect costs at 1.40% totals $6,213. 

 

III.  A.   Alignment with Program Goals and Objectives:  Kernan’s three SIG goals are: 1) 

Kernan will implement rigorous, student-centered curricula and strategies to improve all 

students’ comprehension and performance in ELA and Mathematics. 2) Kernan will employ an 

approach to using data that is comprehensive, timely, cyclical, and student-centered.  3) Kernan 

will develop a positive school climate which ensures the necessary supports for students to be 

ready to learn.  

 

As with year one (outlined in the previous section), the remaining four years address these same 

three SIG goals.  Increases in salaries, health insurance costs, and the adjusted M/BE 

requirements account for most of the differences in budget. There is one notable activity 

difference with the addition of summer field trips that are added for year four.  The alignment 



and rationale for academic performance, parent involvement, and professional development are 

identical to year one in each of these subsequent years.  Although the district financially supports 

this initiative through the hiring of 10 additional staff, including teachers and support personnel 

at Kernan, these expenditures make the scope of program possible such as it is. 

 

Year Two (September, 2017 through June 30, 2018) total cost equals $500,000.   

To address students’ academic performance: 3 Instructional Coaches’ salaries and fringe total 

$229,744. The cost of 16 teachers for 20 weeks of extended learning time during the school year 

and four weeks of summer, including salaries and fringe, totals of $97,048.  Busses needed for 

student transportation will remain at $12,520.  $37,978 for supplies for extended learning time 

activities--$9.630 for the student learning logs and other student supplies, $28,378 for 

instructional materials for extended learning, and a small budget, $184, for supplies for the 

summer sessions. 

To address parent involvement:  Seven events will be scheduled for the 2017-18 school year 

for a total cost, including salaries and fringe, for 16 teachers of $11,323.  The cost of six 

translators for the events, including salaries and fringe, totals $3,122.  Including one Parent 

Liaison at each event will total, with salaries and fringe, $662.  $910 is budgeted for materials for 

the 7 parent night events. 

To address professional development:  Money for Professional Development activities total 

$17,928, including salaries and fringe.  This includes 20 planning hours for 5 staff members for a 

total cost of $3,370 and PD for 16 teachers for a total cost of $14,558. 80 substitute days are 

planned at a total cost of $7,368.  Year 2 indirect costs at 1.40% totals $6,213. 

 

Year Three (September, 2018 through June 30, 2019) total cost equals $500,000.   

To address students’ academic performance: 3 Instructional Coaches’ salaries and fringe total 

$231,985. The cost of 16 teachers for 20 weeks of extended learning time during the school year 

and four weeks of summer, including salaries and fringe, totals of $97,048.  Busses needed for 

student transportation will remain at $12,520.  $37,508 for supplies for extended learning time 

activities--$9,910 for the student learning logs and other student supplies, $27,598 for 

instructional materials for extended learning.  

To address parent involvement:  Seven events will be scheduled for the 2018-19 school year 

for a total cost, including salaries and fringe, for 16 teachers of $11,323.  The cost of six 

translators for the events, including salaries and fringe, totals $3,122.  Including one Parent 

Liaison at each event will total, with salaries and fringe, $662.   

To address professional development:  Money for Professional Development activities total 

$17,254, including salaries and fringe.  This includes 16 planning hours for 5 staff members for a 

total cost of $2,696 and PD for 16 teachers for a total cost of $14,558. 80 substitute days are 

planned at a total cost of $7,368.  Year 2 indirect costs at 1.40% totals $6,213. 

 

Year Four (September, 2019 through June 30, 2020) total cost equals $500,000.   

To address students’ academic performance: 3 Instructional Coaches’ salaries and fringe total 

$239,570. The cost of 16 teachers for 24 weeks of extended learning time during the school year 

and four weeks of summer, and additional hours for field trips and planning including salaries 

and fringe, totals of $109,652.  Busses needed for student transportation will now include three 

field trips and will total at $15,400.  $30,632 for supplies for extended learning time activities--

$8,988 for the student learning logs and other student supplies, $21,644 for instructional 



materials for extended learning, $3200 for students to purchase books ($10 allotment each) at 

Barnes and Noble field trip, and a budget of $686 for supplies for the summer sessions. 

To address parent involvement:  Seven events will be scheduled for the 2019-20 school year 

for a total cost, including salaries and fringe, for 16 teachers of $11,323.  The cost of six 

translators for the events, including salaries and fringe, totals $3,122.  Including one Parent 

Liaison at each event will total, with salaries and fringe, $662.  $910 is budgeted for materials for 

the 7 parent night events. 

To address professional development:  Money for Professional Development activities total 

$19,612, including salaries and fringe.  This includes 30 planning hours for 5 staff members for a 

total cost of $5,054 and PD for 16 teachers for a total cost of $14,558. 80 substitute days are 

planned at a total cost of $7,368.  Year 2 indirect costs at 1.40% totals $6,558. 

 

Year Five (September, 2020 through June 30, 2021) total cost equals $500,000.   

To address students’ academic performance: 3 Instructional Coaches’ salaries and fringe total 

$245,030. The cost of 16 teachers for 26 weeks of extended learning time during the school year, 

four weeks of summer and 10 Saturday school sessions, including salaries and fringe, totals 

$63,083.  Busses needed for student transportation will be $12,520.  $21,538 for supplies for 

extended learning time activities--$8,000 for the student learning logs and other student supplies, 

$13,538 for instructional materials for extended learning, and $1,824 for supplies for the summer 

sessions. 

To address parent involvement:  Seven events will be scheduled for the 2020-21 school year 

for a total cost, including salaries and fringe, for 16 teachers of $11,323.  The cost of six 

translators for the events, including salaries and fringe, totals $3,122.  Including one Parent 

Liaison at each event will total, with salaries and fringe, $662.  $910 is budgeted for materials for 

the 7 parent night events. 

To address professional development:  Money for Professional Development activities total 

$17,928, including salaries and fringe.  This includes 65 planning hours for 5 staff members for a 

total cost of $10,952 and PD for 16 teachers for a total cost of $16,175. 80 substitute days are 

planned at a total cost of $7,368.  Year 2 indirect costs at 1.40% totals $6,765. 

 

III.  B.  School Size and Need:  Kernan School, at 642 students, is nearly twice the size of Dr. 

Martin Luther King, Jr., School which used SIG funds to successfully transform its staff and 

students, and will be working with a substantially lower budget.  Tapping into King’s expertise 

and using its staff as mentors will enhance our efforts.  Our needs are clear.  6% ELA proficiency 

and 14% Math proficiency in 2015 speaks volumes.  Office Discipline referrals have increased 

steadily and reached 803 for  

2015—16.  Kernan’s 83% Teacher Turnover Rate this year which leaves many inexperienced 

teachers in charge of many needy students.  These factors have created a highly fragmented 

culture among staff, students, parents, and community organizations.  

 

III. C. Impact on School-Level Implementation:  All budget expenses relate directly to the 

Kernan.  With the exception of indirect costs, every cent is budgeted for staff, professional 

development, improving parent-school climate, or providing direct, increased teacher-student 

time.  The ultimate purpose for each expenditure is to improve student performance outcomes. 

 



III.  D.  Sustainability:  The UCSD itself has committed to extended day hours beyond those set 

forth in this grant so that student who need support, especially ELLs and SWDs, will be able to 

show gains.  District wide and Teacher Center professional development will be available to 

Kernan’s teachers in addition to the school-based PD offered by this grant.  Bank Street 

Education Center will provide additional financial support to enhance the SIG’s professional 

development.  Bank Street Education has committed to focus on leveraging formative 

assessments to engage students and on promoting student ownership of learning.  Both of these 

areas result in improved academic achievement for students.  We hope this support continues.  

Once the grant period has ended, Kernan School will have built capacity for internally 

supporting any new teachers who join the staff.  The system of collecting data and using it to 

inform instruction will be instilled through the grade-level, vertical and data team meetings.  

Curriculum work will have honed teachers’ capacity to collaborate and produce successful 

student results.  The parent-teacher climate will have improved slowly over each of the grant’s 

years, and the overall school climate will improve as a result.  Truly, dedicated efforts and 

financial support will have achieved a lasting transformation for Kernan School. 
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